Year 6 planning exemplification.2002-2003 by unknown
Guidance
Curriculum and
Standards
Year 6 teachers
Status: Recommended
Date of issue: 11/2002
Ref: DfES 0752/2002
Year 6 Planning
Exemplification
2002–2003
The National
Literacy Strategy
The National Literacy Strategy
1
Year 6 Planning Exemplification 2002–2003
Contents 
Introduction 2
Unit summaries 5
Target statements for reading 9
Target statements for writing 10
Plans
Poetry: unit plan 11
Narrative reading: unit plan 12
Narrative writing: unit plan for weeks 1 and 2 13
Narrative writing: unit plan for week 3 14
Report writing: unit plan 15
Argument: unit plan 16
Formal writing: unit plan 17
Explanation writing: unit plan 18
Narrative reading revision: unit plan 19
Narrative writing revision: unit plan 20
Poetry reading revision: unit plan 21
Non-narrative reading revision: unit plan 22
Non-narrative writing revision: unit plan 23
The National Literacy Strategy
2
Year 6 Planning Exemplification 2002–2003
Introduction
This booklet and CD-ROM contain examples of units of work for teaching children in Year 6. The
seven units are drawn from all three terms in Year 6. Some of the units were written for the Year 6
exemplification booklets in 2001–2002 and are reproduced in this publication with some
supplementary resources and/or guidance. Other units are new. The units cover reading and
writing objectives in three non-fiction text types, narrative, poetry and plays and related
sentence and word level objectives. They exemplify rich, varied and challenging teaching to
support children towards achieving levels 4 and 5 at the end of Year 6. The suggested length of
these units varies from one week to three. The five-week revision unit prepares children
specifically for the Key Stage 2 test. It covers narrative, poetry and non-narrative reading, and
narrative and non-narrative writing. 
Word level teaching and learning is incorporated into the work on analysis of text and into
shared, guided and independent reading and writing. However, focused spelling, like mental
maths, needs concentrated daily attention so that writing words correctly with a fluent hand is
automatic and children’s cognitive capacity is released to attend to the content and form of their
writing. Ten minutes at the beginning of the literacy hour most days can be spent on sharpening
up children’s spelling knowledge.
In this booklet, there is a summary and a teaching plan for each unit. The complete units are on
the attached CD-ROM. (This booklet is also reproduced on the CD-ROM.) Each unit consists of
a five-page content section – contents page, introduction, teaching objectives, and teaching
plan – and resources section.
For most of the units the resources section contains all the resources the teacher needs to teach
the unit. (The revision unit has fewer resources attached as it recommends the use of past test
papers and the sample material for the 2003 test published by QCA.) 
On the CD-ROM, the files are named with the unit titles (see below). The files are in read-only 
pdf form which requires Adobe Acrobat Reader software, also included on the CD-ROM. 
Word versions of all the units are available on the DfES Standards website
www.standards.dfes.gov.uk/literacy so that teachers may modify the resource sheets to suit
their particular needs.
Resources for use with/by children Resources for the teacher
• Overhead transparencies (OHTs) for 
use in shared work. These can be 
enlarged further if an overhead projector 
is not available
• Pages to copy for use by the children, 
e.g. short stories, planning sheets
• Annotated copies of overhead
transparencies (OHTs) 
• Texts for demonstration-writing
• Annotated copies of texts for
demonstration-writing 
• Information sheets
• Lesson notes for some lessons
• Transcripts of some lessons or parts 
of lessons
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Year 6 exemplified units
This unit is designed to be used in the late spring and early summer terms 
– the five weeks before the Key Stage 2 test in week beginning 12 May
Unit Suggested
number of weeks
Objectives Text Outcome
Poetry
Narrative reading 
Narrative writing
Report
Argument
Formal and
explanation
Revision unit: 
reading and writing
narrative, reading
poetry, reading and
writing non-fiction
1
2
3
2
2 or 1+1
2
5
Term 2 objectives
Text: 3, 4, 5, 6, 9
Term 2 objectives
Text: 1, 2, 7, 8, 
Sentence: 4
Word: 7
Term 1 objectives
Text: 7
Sentence: 1, 4, 5
Word: 1, 2, 3, 4, 6
Term 2 objectives
Text: 10
Sentence: 13
Word: 1, 2, 3
Term 1 objectives
Text: 13, 17
Sentence: 2, 3
Word: 1, 2, 3, 4
Term 2 objectives
Text: 15, 16, 18, 19
Sentence: 5 
Word: 8
Term 2 objectives
Text: 17, 20
Sentence: 1, 2, 4
Word: 4, 5 
Term 3 objectives
Text: 15, 21
Term 3 objectives 
Text: 4, 7, 17, 18, 19, 
21, 22
Sentence: 1, 3
Word: 1, 2, 3
Range of forms
Short stories and
extracts
Short stories and
extracts
Curriculum subject 
Balanced reports
Examples of ‘formal’ 
writing and presentation
Explanatory texts
Short stories, poems, 
non-fiction texts
Interpretation of poems
Journal entries, 
annotated texts, play- 
script for a short scene
Full narratives and
descriptive pieces
Report
Debate
Persuasive and 
discursive text 
‘Official’ texts 
Explanatory text
Practice tests 
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Key Stage 2 test – 2003
The units on this CD-ROM take account of the changes to the writing test and the mark
scheme for the Key Stage 2 test in 2003. Writing both longer and shorter texts has been
incorporated into the narrative and non-narrative units. The resource texts have been
annotated according to the focuses in the new mark scheme under the three-strand
headings: sentence construction and punctuation, text structure and organisation,
composition and effect. The units suggest that teachers familiarise themselves with the
new mark scheme and refer to Changes to assessment 2003: guidance for teachers
(Key Stage 2 English), which outlines an approach for doing this. The revision unit
incorporates some of the QCA sample material from Changes to assessment 2003:
sample material for Key Stages 1 and 2 which has been sent to all schools as a booklet
and is also on the QCA website www.qca.org.uk/ca/tests/2003sample. 
The assessment focuses in the 2003 mark scheme are drawn together under strands:
sentence construction and punctuation, text structure and organisation, composition
and effect. These are the elements of writing covered by the word, sentence and text
level objectives in the National Literacy Strategy Framework for teaching.
Sentence construction and punctuation 
• vary sentences for clarity, purpose and effect
• write with technical accuracy of syntax and punctuation in phrases, clauses
and sentences
Text structure and organisation 
• organise and present whole texts effectively, sequencing and structuring information,
ideas and events
• construct paragraphs and use cohesion within and between paragraphs
Composition and effect 
• write imaginative, interesting and thoughtful texts
• produce texts which are appropriate to task, reader and purpose
The two word level focuses are
• select appropriate and effective vocabulary 
• use correct spelling 
The vocabulary focus is assessed through all the three strands and the spelling focus 
is assessed through a separate spelling test.
Year 6 Planning Exemplification 2002–2003
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Unit summaries
Poetry
Objectives
Term 2 Text: 3, 4, 5, 6, 9
Origin
Year 6 Planning Exemplification 2 2001–2002 (pages 25–30)
Duration
One week
Summary
The poems introduced in this unit are Jabberwocky by Lewis Carroll and My mother saw a
dancing bear by Charles Causley. The unit uses a variety of comprehension strategies including
drawing and questioning to enable children to recognise meaning in the poems. The children
prepare choral presentations of the poems. The final day is used for test practice.
Narrative reading
Objectives 
Term 2 Text: 1, 2, 7, 8 Sentence: 4 Word: 7
Origin 
New
Duration
Two weeks
Summary
The object of this unit is to provide suggestions, ideas and materials to support teachers in
helping children to understand and respond to narrative texts, and to develop higher order
reading skills. Children need to explore a range of comprehension strategies, using a variety of
learning styles, that will enable them to probe beyond the literal. Key to the expansion of
children’s understanding will be the teacher’s skill in questioning. All children need frequent
exposure to ‘open’ questions that allow and encourage deduction, speculation, prediction,
inference and evaluation. These should be part of the ‘book talk’ that takes place at various
times in the classroom to enhance and develop children’s analytical thinking.
Children need plenty of experience in tackling these kinds of questions orally before they can
successfully attempt written answers. It will be helpful to most children if teachers frame the
questions in as many different ways as possible, gradually incorporating into this oral work the
kinds of wording that are typically used in written questions. Removing the obstacle of the
unfamiliar language of written questions, by introducing it and explaining it orally, will enable
children to demonstrate and teachers to assess what children do and do not understand about
texts. It is suggested that teachers review past reading papers, list the relevant questions and
consider how they can be adapted for use in various speaking and listening contexts, including
shared and guided reading. 
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Four narratives are supplied in this unit: two short stories, ‘The long walk’ by George Layton in
The Fib and other stories and ‘The giant’s necklace’ by Michael Morpurgo in From Hereabout Hill,
and two extracts from novels, Freddie Pilcher and Meatpie on the Masham Road by Pie Corbett
(unpublished). After exploring one of the longer texts through reading, there is an opportunity to
work with the children on converting part of the story into a playscript.
Narrative writing
Objectives
Term 1 Text: 7 Sentence: 1, 4, 5 Word: 1, 2, 3, 4, 6
Term 2 Text: 10 Sentence: 13 Word: 1, 2, 3
Origin
New
There is an alternative set of materials in Year 6 Planning Exemplification 1 2001–2002 in the
publications section on www.standards.dfes.gov.uk/literacy 
Duration
Three weeks
Summary
This unit extends children’s understanding of effective narrative writing by analysing and writing
each of the five parts of a narrative text: opening, build-up, dilemma, events and resolution/
ending and supporting the children in writing their own narrative. While analysing the text and
participating in demonstration lessons the children will learn how to construct sentences and
paragraphs to achieve the effects needed to interest the reader. In the plenary, the teacher will
have the opportunity to respond to the children’s writing with the three assessment strands in
mind. In the third week, children will focus on writing short pieces with precision and clarity. 
Report writing
Objectives
Term 1 Text: 13, 17 Sentence: 2, 3 Word: 1, 2, 3, 4
Origin
Year 6 Planning Exemplification 2 2001–2002 (pages 7–24)
Two additional reports to be used for analysis and two for demonstration-writing. Annotated
versions included. 
Duration
Two weeks
Summary
This unit prepares children for writing in other curriculum areas. Using analysis and teacher
demonstration children are shown how to write reports well and then given the opportunity to do
so using information gathered in another subject. As this was one of the suite of exemplified
units in 2001–02, additional resources are provided for mixed age Y5/6 classes for this year.
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Argument
Objectives
Term 2 Text: 15, 16, 18, 19 Sentence: 5 Word: 8
Origin
Year 6 Planning Exemplification 2 2001–2002 (pages 31–48)
Two additional discussion texts to be used for analysis and two for demonstration-writing.
Annotated versions included. 
Duration
Two weeks
Summary
Like the Report unit, this unit offers a cross-curricular opportunity. The unit follows the same
model of analysis and application (reading and analysing texts followed by writing) as both the
Report unit and the Narrative writing unit. As well as writing a discussion text, children will
prepare their arguments for a debate. As this was one of the suite of exemplified units in
2001–02, additional resources are provided for mixed age Y5/6 classes for this year.
Formal and explanation writing
Objectives
Term 2 Text: 17, 20 Sentence: 1, 2, 4 Word: 4, 5 
Term 3 Text: 15, 21
Origin
New
Duration
Two weeks, but each week’s work could be taken separately. 
Summary
This unit extends children’s understanding of explanation writing and the use of formal language
features by comparing informal and formal texts; analysing and demonstrating written texts; and
supporting the children in writing their own formal texts and explanations. While reading the
texts, analysing them and participating in demonstration lessons the children will learn how to
construct sentences and paragraphs to achieve the effects needed to inform the reader. In the
plenary, the teacher will have the opportunity to respond to the children’s writing with the three
assessment strands in mind. At the end of the two weeks, the children will have written a formal
invitation, a formal explanation of the function of a library card, a formal letter of complaint, two
brief formal explanations, and an extended explanation of a process.
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Revision
Objectives
Term 3 Text: 4, 7, 17, 18, 19, 21, 22 Sentence: 1, 3 Word: 1, 2, 3
Origin
Year 6 Planning Exemplification 3 2001–2002 (pages 6–37)
Amended introduction, replaced units plans for narrative and non-narrative writing and
Resource sheet 3 Writing.
Duration
Five weeks
Summary
By the summer term, children in Year 6 are experienced readers and writers. They have read and
written extensively across a variety of types of text throughout their schooling. The Key Stage 2
English test assesses this knowledge, skill and understanding by asking the children to engage
in reading and writing texts, not by ‘jumping through decontextualised hoops’. This five-week
revision unit is designed to enable children to harness that knowledge, skill and understanding
so that they give a good account of themselves in the tests which mark the end of their primary
schooling. In the three reading weeks, children revise how to access text quickly and efficiently
and how to read questions carefully, recognising the level of answer implied within the
questions. In the writing weeks, children interpret questions, practise fast planning for a number
of text types and construct meaningful texts appropriate for the stated purpose. They practise
writing long and short, narrative and non-narrative tasks.
The National Literacy Strategy
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Word recognition and • Use knowledge of word derivations and word formation, e.g. prefixes,
phonic knowledge acronyms and letter omission, to construct the meaning of words in context.
Grammatical knowledge • Apply grammatical knowledge when re-reading complex sentences with 
appropriate phrasing and intonation.
• Read fluently, understanding and using more sophisticated punctuation 
marks, e.g. colon, semi-colon, parenthetic commas, dashes, brackets.
• Understand the use of connectives as signposts to indicate a change of 
tone, voice or opinion and apply this to maintain understanding when 
reading specific types of text.
Use of context • Identify the correct language conventions and features of different text 
types to sustain understanding when reading extended texts or from a 
range of sources.
Knowing how texts work • Identify and describe the styles of individual writers and poets.
• Use secure understanding of the language features and structures of the 
full range of non-fiction text types to support understanding when reading.
Interpretation and • Distinguish between implicit and explicit points of view.
response • Comment on the success of texts and writers in evoking particular 
responses in the reader.
Literary texts • Analyse how messages, moods, feelings and attitudes are conveyed in 
poetry and prose using inference and deduction and making reference to 
the text.
• Comment critically on the overall impact of poetry or prose with reference 
to a range of features, e.g. use of language, development of themes.
Non-fiction • Secure the skills of skimming, scanning and efficient reading so that 
research is fast and effective.
• Appraise a text quickly and effectively.
Attitude • Declare and justify personal preferences for writers and types of text.
• Decide on the quality/usefulness of a text by skim reading to gain an 
overall impression using bibliographic knowledge.
• Articulate personal responses to literature, identifying how and why the 
text affects the reader.
Target statements for reading
Year 6 as for Year 5 and:
W
O
R
D
S
E
N
T
E
N
C
E
T
E
X
T
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Spelling Use independent spelling strategies, including:
• building up spellings by syllabic parts, using known prefixes, suffixes and 
common letter strings;
• applying knowledge of spelling rules and exceptions;
• building words from other known words, and from awareness of the 
meaning or derivation of words;
• using dictionaries and IT spell-checks;
• using visual skills, e.g. recognising common letter strings and checking 
critical features.
Style: language • Use well-chosen phrases such as adverbials, adventurous and precise
effects vocabulary and other techniques such as sentence variation or figurative 
language, to contribute to the effectiveness of writing. 
Style: sentence • Secure control of complex sentences, understanding how clauses can be 
construction manipulated to achieve different effects. 
• Write sentences in an appropriate and effective style, in relation to text type, 
audience and purpose.
• Use conditional sentences and the passive voice.
Punctuation • Demarcate most sentences correctly with Year 5 range of punctuation marks. 
• Secure the use of the comma to demarcate grammatical boundaries and to 
separate elements of a sentence, such as short phrases, clauses or items in 
a list. 
• Begin to make use of other punctuation marks such as the semi-colon.
Purpose and • Use pronouns and tenses accurately to establish textual cohesion and to 
organisation avoid ambiguity.
• Use a range of connecting words and phrases appropriately in different 
text types.
• Write with appropriate pace. 
• In narrative, create characters with some significant interaction between 
them, through direct or reported speech, building characterisation through 
action, description, and characters’ responses. 
• In non-fiction structures, write appropriately, including relevant introduction 
and clear presentation of information or points which lead to a well-drawn 
conclusion, often relating the subject to the reader.
• Use paragraphs to distinguish the structure of different texts.
• Relate events logically so that writing is coherent and provides good 
coverage of the main topic. 
• Use the range of different types of connectives to write coherently.
• Keep writing lively, to interest, inform or persuade the reader through, for
example, the ways in which characters or events are developed and 
commented upon or by providing persuasive reasons with examples.
Process • Plan quickly and effectively, including the conclusion. 
• Polish own poetry for performance. 
• Use IT to plan, revise and edit writing for publication. 
• Discuss and select appropriate style and form to suit specific purpose and
audience, drawing on knowledge of different texts.
Target statements for writing
Year 6 as for Year 5 and:
W
O
R
D
S
E
N
T
E
N
C
E
T
E
X
T
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xi
tie
s 
of
 te
xt
. 
P
ar
tn
er
s 
ch
ec
k 
ea
ch
 o
th
er
’s
 w
or
k 
fo
r
co
rr
ec
t u
se
 o
f c
on
ve
nt
io
ns
.
Fo
cu
s 
on
 la
ng
ua
ge
 fe
at
ur
es
 re
q
ui
re
d
 in
an
sw
er
s.
C
la
rif
y 
th
e 
p
re
ci
se
 fo
cu
s 
of
 th
e 
q
ue
st
io
ns
an
d
 s
tr
at
eg
ie
s 
fo
r a
ns
w
er
in
g 
th
em
. 
1 2
1 2 3 4 5 6 7 8 9 10
S
ha
re
d
 te
xt
, s
en
te
nc
e,
 w
o
rd
 le
ve
l a
nd
 s
p
ea
ki
ng
 
an
d
 li
st
en
in
g
W
ee
k
D
ay
G
ui
d
ed
 
re
ad
in
g
/w
ri
tin
g
In
d
ep
en
d
en
t w
o
rk
P
le
na
ry
R
ea
d
 fi
rs
t h
al
f o
f ‘
Lo
ng
 w
al
k’
. D
em
on
st
ra
te
 a
ct
iv
e 
re
ad
in
g
st
ra
te
gi
es
.
R
ea
d
 s
ec
on
d
 h
al
f o
f ‘
Lo
ng
 w
al
k’
. D
em
on
st
ra
te
 s
tr
at
eg
ie
s 
fo
r
re
fle
ct
in
g 
on
 w
ho
le
 s
to
ry
. 
R
ea
d
 th
e 
ne
xt
 p
ar
t o
f ‘
Th
e 
gi
an
t’s
 n
ec
kl
ac
e’
, d
em
on
st
ra
tin
g
ac
tiv
e 
re
ad
in
g 
st
ra
te
gi
es
. 
R
ea
d
 th
e 
ne
xt
 p
ar
t o
f ‘
Th
e 
gi
an
t’s
 n
ec
kl
ac
e’
, d
em
on
st
ra
tin
g
ac
tiv
e 
re
ad
in
g 
st
ra
te
gi
es
.
D
em
on
st
ra
te
 c
lo
se
 re
ad
in
g 
to
 id
en
tif
y 
au
th
or
’s
 te
ch
ni
q
ue
s 
fo
r 
1)
 c
re
at
in
g 
am
b
ig
ui
ty
 a
nd
 c
on
fu
si
on
, 2
) h
an
d
lin
g 
tim
e.
 
C
re
at
e 
ch
ec
kl
is
t o
f k
ey
 fe
at
ur
es
 o
f p
la
ys
cr
ip
ts
. D
em
on
st
ra
te
 fi
rs
t
st
ag
e 
in
 c
on
ve
rt
in
g 
na
rr
at
iv
e 
to
 p
la
y:
 id
en
tif
yi
ng
 fu
nc
tio
ns
 o
f
el
em
en
ts
 o
f t
ex
t.
  
D
em
on
st
ra
te
 re
w
rit
in
g 
th
e 
st
or
y 
as
 a
 p
la
y,
 a
rt
ic
ul
at
in
g 
d
ec
is
io
ns
ab
ou
t c
on
ve
nt
io
na
l l
ay
ou
t.
 
C
ol
le
ct
 id
ea
s 
fo
r f
re
sh
 c
on
te
nt
. U
se
 te
ac
he
r s
cr
ib
in
g 
to
 s
ta
rt
 o
ff 
a
ne
w
 s
ce
ne
.
R
ea
d
 ‘F
re
d
d
ie
 P
ilc
he
r’
, d
em
on
st
ra
tin
g 
ac
tiv
e 
re
ad
in
g 
st
ra
te
gi
es
.
R
ea
d
 ‘M
ea
tp
ie
 o
n 
th
e 
M
as
ha
m
 R
oa
d
’, 
d
em
on
st
ra
tin
g 
ac
tiv
e
re
ad
in
g 
st
ra
te
gi
es
.
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S
ha
re
d
 re
ad
in
g:
 a
na
ly
se
 a
nd
 a
nn
ot
at
e 
tw
o
ex
am
p
le
s/
cr
ea
te
 c
he
ck
lis
t
O
p
en
in
g
 –
 in
tr
o
d
uc
in
g
 c
ha
ra
ct
er
s
S
ha
re
d
 w
rit
in
g 
– 
te
ac
he
r d
em
on
st
ra
tio
n 
us
in
g 
ch
ec
kl
is
t 
O
p
en
in
g
 –
 in
tr
o
d
uc
in
g
 c
ha
ra
ct
er
s 
S
ha
re
d
 re
ad
in
g:
 a
na
ly
se
 a
nd
 a
nn
ot
at
e 
tw
o
ex
am
p
le
s/
cr
ea
te
 c
he
ck
lis
t
B
ui
ld
-u
p
 –
 e
st
ab
lis
hi
ng
 s
et
ti
ng
S
ha
re
d
 w
rit
in
g 
– 
te
ac
he
r d
em
on
st
ra
tio
n 
us
in
g 
ch
ec
kl
is
t
B
ui
ld
-u
p
 –
 e
st
ab
lis
hi
ng
 s
et
ti
ng
 
S
ha
re
d
 re
ad
in
g:
 a
na
ly
se
 a
nd
 a
nn
ot
at
e 
tw
o
ex
am
p
le
s/
cr
ea
te
 c
he
ck
lis
t
D
ile
m
m
a 
S
ha
re
d
 w
rit
in
g 
– 
te
ac
he
r d
em
on
st
ra
tio
n 
us
in
g 
ch
ec
kl
is
t
D
ile
m
m
a 
S
ha
re
d
 re
ad
in
g:
 a
na
ly
se
 a
nd
 a
nn
ot
at
e 
tw
o
ex
am
p
le
s 
/c
re
at
e 
ch
ec
kl
is
t
R
ea
ct
io
n 
– 
ev
en
ts
 
S
ha
re
d
 w
rit
in
g 
– 
te
ac
he
r d
em
on
st
ra
tio
n 
us
in
g 
ch
ec
kl
is
t
R
ea
ct
io
n 
– 
ev
en
ts
S
ha
re
d
 re
ad
in
g:
 a
na
ly
se
 a
nd
 a
nn
ot
at
e 
tw
o
ex
am
p
le
s/
cr
ea
te
 c
he
ck
lis
t
R
es
o
lu
ti
o
n 
an
d
 e
nd
in
g
 
S
ha
re
d
 w
rit
in
g 
– 
te
ac
he
r d
em
on
st
ra
tio
n 
us
in
g 
ch
ec
kl
is
t
R
es
o
lu
ti
o
n 
an
d
 e
nd
in
g
W
ee
k
D
ay 1 2 3 4 5 6 7 8 9 10
1 2
S
ha
re
d
 te
xt
 a
nd
 s
en
te
nc
e 
le
ve
l
G
ui
d
ed
 r
ea
d
in
g
/w
ri
ti
ng
In
d
ep
en
d
en
t w
o
rk
W
or
ki
ng
 in
 p
ai
rs
, a
na
ly
se
 th
e
op
en
in
gs
 o
f o
th
er
 s
ho
rt
 s
to
rie
s 
an
d
ex
te
nd
 th
e 
ch
ec
kl
is
t 
W
or
ki
ng
 in
d
ep
en
d
en
tly
, a
p
p
ly
 th
e
ch
ec
kl
is
t t
o 
w
rit
e 
an
 o
p
en
in
g
W
or
ki
ng
 in
 s
m
al
l g
ro
up
s,
 a
na
ly
se
 th
e
b
ui
ld
-u
p
 a
nd
 s
et
tin
g 
of
 o
th
er
 s
ho
rt
st
or
ie
s 
an
d
 e
xt
en
d
 th
e 
ch
ec
kl
is
t
W
or
ki
ng
 in
d
iv
id
ua
lly
, a
p
p
ly
 th
e
ch
ec
kl
is
t t
o 
b
ui
ld
 a
 s
to
ry
W
or
ki
ng
 in
 p
ai
rs
, a
na
ly
se
 th
e 
d
ile
m
m
a
of
 o
th
er
 s
ho
rt
 s
to
rie
s 
an
d
 e
xt
en
d
 th
e
ch
ec
kl
is
t
W
or
ki
ng
 in
d
iv
id
ua
lly
, a
p
p
ly
 th
e
ch
ec
kl
is
t t
o 
cr
ea
te
 a
 d
ile
m
m
a
W
or
ki
ng
 in
 p
ai
rs
, a
na
ly
se
 th
e
re
ac
tio
n/
ev
en
ts
 o
f o
th
er
 s
ho
rt
 s
to
rie
s
an
d
 e
xt
en
d
 th
e 
ch
ec
kl
is
t 
W
or
ki
ng
 in
d
iv
id
ua
lly
, a
p
p
ly
 th
e
ch
ec
kl
is
t a
nd
 re
la
te
 th
e 
ev
en
ts
W
or
ki
ng
 in
 s
m
al
l g
ro
up
s,
 a
na
ly
se
 th
e
re
so
lu
tio
n 
an
d
 e
nd
in
g 
of
 o
th
er
 s
ho
rt
st
or
ie
s 
an
d
 e
xt
en
d
 th
e 
ch
ec
kl
is
t 
W
or
ki
ng
 in
d
iv
id
ua
lly
, a
p
p
ly
 th
e
ch
ec
kl
is
t t
o 
re
so
lv
e/
en
d
 a
 s
to
ry
C
hi
ld
re
n 
co
nt
rib
ut
e 
to
 th
e 
cl
as
s 
ch
ec
kl
is
t o
f f
ea
tu
re
s 
of
 e
ffe
ct
iv
e
op
en
in
gs
C
hi
ld
re
n’
s 
w
or
k 
is
 e
va
lu
at
ed
 
ag
ai
ns
t t
he
 c
he
ck
lis
t a
nd
 th
e 
th
re
e
w
rit
in
g 
st
ra
nd
s 
(s
ee
 in
tr
od
uc
tio
n)
C
on
tr
ib
ut
e 
to
 th
e 
cl
as
s 
ch
ec
kl
is
t 
– 
b
ui
ld
-u
p
s
W
or
k 
ev
al
ua
te
d
 a
ga
in
st
 c
he
ck
lis
t
C
on
tr
ib
ut
e 
to
 th
e 
cl
as
s 
ch
ec
kl
is
t 
– 
d
ile
m
m
a
W
or
k 
ev
al
ua
te
d
 a
ga
in
st
 c
he
ck
lis
t
C
on
tr
ib
ut
e 
to
 th
e 
cl
as
s 
ch
ec
kl
is
t 
– 
re
ac
tio
ns
W
or
k 
ev
al
ua
te
d
 a
ga
in
st
 c
he
ck
lis
t
C
on
tr
ib
ut
e 
to
 th
e 
cl
as
s 
ch
ec
kl
is
t 
– 
re
so
lu
tio
ns
W
or
k 
ev
al
ua
te
d
 a
ga
in
st
 c
he
ck
lis
t
P
le
na
ry
N
ar
ra
tiv
e
 w
rit
in
g:
u
n
it 
pl
an
 fo
r 
w
e
e
ks
 1
 a
nd
 2
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S
ha
re
d
 r
ea
d
in
g
 
R
ea
d
 a
nd
 a
ss
es
s 
sh
or
t d
es
cr
ip
tio
ns
 o
f a
n 
in
ci
d
en
t w
rit
te
n 
b
y
tw
o 
ch
ild
re
n 
(R
es
ou
rc
e 
sh
ee
ts
 9
a 
to
 9
d
). 
D
is
cu
ss
 th
e 
ef
fe
ct
iv
e
an
d
 le
ss
 e
ffe
ct
iv
e 
fe
at
ur
es
. S
et
 a
 fr
es
h 
im
ag
in
ar
y 
in
ci
d
en
t t
o
d
es
cr
ib
e 
su
cc
in
ct
ly
 d
ur
in
g 
in
d
ep
en
d
en
t t
im
e.
S
ha
re
d
 r
ea
d
in
g
 a
nd
 w
ri
ti
ng
 
A
na
ly
se
 a
nd
 a
nn
ot
at
e 
ch
ar
ac
te
r d
es
cr
ip
tio
n 
(R
es
ou
rc
e 
sh
ee
ts
10
a 
an
d
 1
0b
). 
C
re
at
e 
w
eb
 to
 s
up
p
or
t c
ha
ra
ct
er
 c
re
at
io
n
(R
es
ou
rc
e 
sh
ee
t 1
1)
. D
em
on
st
ra
te
 w
rit
in
g 
p
ar
t o
f d
es
cr
ip
tio
n
(R
es
ou
rc
e 
sh
ee
ts
 1
2a
 a
nd
 1
2b
). 
D
is
cu
ss
 k
ey
 fe
at
ur
es
 o
f e
ffe
ct
iv
e
ch
ar
ac
te
r d
es
cr
ip
tio
n.
S
ha
re
d
 r
ea
d
in
g
 a
nd
 w
ri
ti
ng
A
na
ly
se
 a
nd
 a
nn
ot
at
e 
b
eg
in
ni
ng
 o
f a
 s
et
tin
g 
(R
es
ou
rc
e 
sh
ee
ts
13
a 
an
d
 1
3b
). 
D
em
on
st
ra
te
 w
rit
in
g 
th
e 
re
st
 o
f t
he
 s
et
tin
g
(R
es
ou
rc
e 
sh
ee
t 1
3b
). 
D
is
cu
ss
 k
ey
 fe
at
ur
es
 o
f e
ffe
ct
iv
e 
se
tt
in
gs
.
S
ha
re
d
 r
ea
d
in
g
 a
nd
 w
ri
ti
ng
A
na
ly
se
 a
nd
 a
nn
ot
at
e 
th
e 
b
eg
in
ni
ng
 o
f a
n 
ac
tio
n 
st
or
y
(R
es
ou
rc
e 
sh
ee
ts
 1
4a
 a
nd
 1
4b
). 
D
em
on
st
ra
te
 w
rit
in
g 
th
e 
re
st
 o
f
th
e 
st
or
y’
s 
op
en
in
g 
(R
es
ou
rc
e 
sh
ee
t 1
4b
). 
D
is
cu
ss
 k
ey
 fe
at
ur
es
of
 e
ffe
ct
iv
e 
ac
tio
n 
op
en
in
gs
.
S
ha
re
d
 r
ea
d
in
g
 a
nd
 w
ri
ti
ng
R
em
in
d
 p
up
ils
 o
f a
ct
io
n 
op
en
in
g 
of
 J
ud
e 
st
or
y,
 th
en
 q
ui
ck
ly
 re
ad
th
e 
en
d
in
g 
(R
es
ou
rc
e 
sh
ee
t 1
4c
). 
R
ea
d
 a
lo
ud
 th
e 
b
eg
in
ni
ng
 o
f
th
e 
m
id
d
le
 s
ec
tio
n 
of
 th
e 
st
or
y 
(R
es
ou
rc
e 
sh
ee
t 1
4d
) t
he
n
d
em
on
st
ra
te
 w
rit
in
g 
th
e 
re
st
 o
f t
hi
s 
m
id
d
le
 p
ar
t o
f J
ud
e’
s
ad
ve
nt
ur
e 
(R
es
ou
rc
e 
sh
ee
ts
 1
4d
 a
nd
 1
4e
).
D
ay 1 2 3 4 5
S
ha
re
d
 te
xt
 a
nd
 s
en
te
nc
e 
le
ve
l
G
ui
d
ed
 r
ea
d
in
g
/w
ri
ti
ng
In
d
ep
en
d
en
t w
o
rk
W
rit
e 
a 
b
rie
f c
le
ar
 d
es
cr
ip
tio
n 
of
th
e 
in
ci
d
en
t.
Th
in
k 
of
 a
n 
im
ag
in
ar
y 
ch
ar
ac
te
r
an
d
 w
rit
e 
a 
d
es
cr
ip
tio
n,
 u
si
ng
ch
ar
ac
te
r w
eb
 a
s 
su
p
p
or
t.
C
ho
os
e 
a 
se
tt
in
g 
an
d
 c
om
p
os
e
ow
n 
st
or
y 
op
en
in
g 
b
as
ed
 o
n 
an
ef
fe
ct
iv
e 
se
tt
in
g.
W
rit
e 
ow
n 
ac
tio
n 
op
en
in
g 
to
 
a 
st
or
y.
C
re
at
e 
an
 a
lte
rn
at
iv
e 
m
id
d
le
se
ct
io
n 
to
 J
ud
e’
s 
st
or
y,
 th
at
 w
ou
ld
fit
 w
ith
 th
e 
op
en
in
g 
an
d
 th
e
en
d
in
g.
A
ss
es
s 
a 
ch
ild
’s
 w
rit
in
g 
ag
ai
ns
t
th
e 
ke
y 
fe
at
ur
es
 d
is
cu
ss
ed
 in
sh
ar
ed
 s
es
si
on
.
In
 p
ai
rs
, a
ss
es
s 
ea
ch
 o
th
er
’s
 w
or
k
w
ith
 re
fe
re
nc
e 
to
 e
ar
lie
r
d
is
cu
ss
io
ns
 in
 s
ha
re
d
 s
es
si
on
.
A
ss
es
s 
a 
ch
ild
’s
 w
rit
in
g 
ag
ai
ns
t
th
e 
ke
y 
fe
at
ur
es
 d
is
cu
ss
ed
 in
sh
ar
ed
 s
es
si
on
.
In
 p
ai
rs
, a
ss
es
s 
ea
ch
 o
th
er
’s
 w
or
k
ag
ai
ns
t t
he
 k
ey
 fe
at
ur
es
d
is
cu
ss
ed
 in
 s
ha
re
d
 s
es
si
on
.
R
efl
ec
t o
n 
th
e 
w
ee
k’
s 
le
ar
ni
ng
,
su
m
m
ar
is
in
g 
th
e 
d
iff
er
en
t t
yp
es
 o
f
w
rit
in
g 
an
d
 th
e 
ke
y 
fe
at
ur
es
 
of
 e
ac
h.
P
le
na
ry
N
ar
ra
tiv
e 
w
rit
in
g:
 u
ni
t p
la
n 
fo
r w
ee
k 
3
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•
U
ni
t 4
5 
fr
om
 G
ra
m
m
ar
 fo
r W
rit
in
g.
•
S
ha
re
d
 re
ad
in
g:
 re
ad
 a
nd
 d
is
cu
ss
 c
on
te
nt
 o
f r
ep
or
t t
ex
t (
e.
g.
 
S
am
p
le
 T
ex
t A
); 
an
al
ys
e 
an
d
 a
nn
ot
at
e 
fo
r o
rg
an
is
at
io
n 
of
co
nt
en
t a
nd
 c
re
at
e 
re
p
or
t s
ke
le
to
n-
fr
am
e.
S
ha
re
d
 w
rit
in
g 
(d
em
on
st
ra
tio
n)
 –
 fa
st
 p
la
nn
in
g.
 Im
p
or
t c
on
te
nt
fr
om
 a
no
th
er
 c
ur
ric
ul
um
 a
re
a 
an
d
 o
rg
an
is
e 
it 
in
to
 re
p
or
t 
sk
el
et
on
-f
ra
m
e.
S
ha
re
d
 re
ad
in
g:
 a
na
ly
se
 a
nd
 a
nn
ot
at
e 
te
xt
 (e
.g
. S
am
p
le
 T
ex
t A
)
fo
r l
an
gu
ag
e 
fe
at
ur
es
 a
nd
 c
re
at
e 
ch
ec
kl
is
t f
or
 re
p
or
t w
rit
in
g.
S
ha
re
d
 w
rit
in
g 
(te
ac
he
r a
s 
sc
rib
e)
 –
 re
fe
rr
in
g 
to
 s
ke
le
to
n-
fr
am
e.
W
rit
e 
in
tr
od
uc
tio
n 
an
d
 s
om
e 
p
ar
ag
ra
p
hs
 o
f t
he
 te
xt
 u
si
ng
ch
ec
kl
is
t.
 
S
ha
re
d
 re
ad
in
g 
an
d
 w
rit
in
g:
 re
vi
si
on
 (d
em
on
st
ra
tio
n 
an
d
 te
ac
he
r
as
 s
cr
ib
e)
: r
ev
is
e 
th
e 
op
en
in
g 
p
ar
ag
ra
p
h 
an
d
 tw
o 
fu
rt
he
r
p
ar
ag
ra
p
hs
 o
f t
he
 te
xt
.
U
ni
t 4
5 
fr
om
 G
ra
m
m
ar
 fo
r W
rit
in
g.
S
ha
re
d
 re
ad
in
g:
 a
na
ly
se
 re
p
or
t t
ex
t (
e.
g.
 S
am
p
le
 T
ex
t C
) a
t b
ot
h
or
ga
ni
sa
tio
na
l a
nd
 s
en
te
nc
e/
w
or
d
 le
ve
l.
S
ha
re
d
 w
rit
in
g 
(s
up
p
or
te
d
 c
om
p
os
iti
on
) –
 im
p
or
t c
on
te
nt
 fr
om
an
ot
he
r c
ur
ric
ul
um
 a
re
a,
 q
ui
ck
 p
la
n 
an
d
 w
rit
e 
so
m
e 
p
ar
ag
ra
p
hs
of
 te
xt
.
S
ha
re
d
 re
ad
in
g:
 d
o 
p
ar
t o
f a
 p
ra
ct
ic
e 
re
ad
in
g 
te
st
 p
ap
er
 o
n 
a
re
p
or
t t
ex
t,
 a
ll 
to
ge
th
er
.
S
ha
re
d
 w
rit
in
g:
 d
o 
a 
p
ra
ct
ic
e 
w
rit
in
g 
te
st
 p
ap
er
 a
ll 
to
ge
th
er
in
vo
lv
in
g 
a 
re
p
or
t t
ex
t.
R
ea
d
in
g 
W
rit
in
g 
R
ea
d
in
g 
W
rit
in
g 
R
ea
d
in
g 
W
rit
in
g 
R
ea
d
in
g 
W
rit
in
g 
In
 p
ai
rs
, a
na
ly
se
 a
nd
 a
nn
ot
at
e 
ot
he
r r
ep
or
t t
ex
ts
 (e
.g
.
S
am
p
le
 T
ex
t B
) f
or
 o
rg
an
is
at
io
n 
of
 c
on
te
nt
, a
nd
 c
re
at
e
re
p
or
t s
ke
le
to
n-
fr
am
e.
In
 p
ai
rs
, f
as
t p
la
nn
in
g 
p
ra
ct
ic
e.
 U
si
ng
 c
hi
ld
re
n’
s
ex
is
tin
g 
kn
ow
le
d
ge
 o
f a
n 
ag
re
ed
 s
ub
je
ct
, m
ak
e 
b
rie
f
no
te
s 
of
 c
on
te
nt
 in
 re
p
or
t s
ke
le
to
n-
fr
am
e.
In
 p
ai
rs
, a
na
ly
se
 a
nd
 a
nn
ot
at
e 
an
ot
he
r t
ex
t (
e.
g.
S
am
p
le
 T
ex
t B
) f
or
 la
ng
ua
ge
 fe
at
ur
es
 a
nd
 a
d
d
 to
ch
ec
kl
is
t f
or
 re
p
or
t w
rit
in
g.
In
 p
ai
rs
 a
nd
 re
fe
rr
in
g 
to
 s
ke
le
to
n-
fr
am
e,
 w
rit
e
re
m
ai
ni
ng
 a
nd
 c
lo
si
ng
 p
ar
ag
ra
p
hs
 o
f t
he
 te
xt
, u
si
ng
ch
ec
kl
is
t.
R
ev
is
e 
th
e 
re
m
ai
ni
ng
 a
nd
 c
on
cl
ud
in
g 
p
ar
ag
ra
p
hs
 o
f
th
e 
te
xt
.
In
 p
ai
rs
, i
nv
es
tig
at
e 
th
e 
sp
el
lin
g 
of
 u
ns
tr
es
se
d
 v
ow
el
s
(S
p
el
lin
g 
b
an
k,
 p
ag
e 
69
).
In
d
iv
id
ua
lly
, a
na
ly
se
 a
no
th
er
 re
p
or
t t
ex
t (
e.
g.
 S
am
p
le
Te
xt
 D
) a
t b
ot
h 
or
ga
ni
sa
tio
na
l a
nd
 s
en
te
nc
e/
w
or
d
le
ve
l.
In
d
iv
id
ua
lly
, w
rit
e 
re
m
ai
ni
ng
 p
ar
ag
ra
p
hs
 o
f t
ex
t.
C
hi
ld
re
n 
ex
p
la
in
 th
e 
or
ga
ni
sa
tio
n 
of
 th
ei
r
te
xt
(s
) a
nd
 g
en
er
al
is
e 
fo
r r
ep
or
ts
 a
s 
a
te
xt
 ty
p
e.
C
hi
ld
re
n 
ex
p
la
in
 th
e 
re
as
on
in
g 
b
eh
in
d
th
ei
r p
la
nn
in
g.
C
hi
ld
re
n 
co
nt
rib
ut
e 
th
ei
r a
d
d
iti
on
al
p
oi
nt
s 
fo
r t
he
 c
he
ck
lis
t o
r e
xp
la
in
 h
ow
th
e 
ex
is
tin
g 
ch
ec
kl
is
t w
or
ks
 fo
r S
am
p
le
Te
xt
 B
.
C
hi
ld
re
n 
ex
p
la
in
 th
e 
re
as
on
in
g 
b
eh
in
d
th
ei
r w
rit
in
g 
in
 re
la
tio
n 
to
 th
e 
ch
ec
kl
is
t.
C
hi
ld
re
n 
ex
p
la
in
 w
he
re
 a
nd
 w
hy
 th
ey
ha
ve
 m
ad
e 
re
vi
si
on
s.
R
ec
ap
 o
n 
th
e 
p
rin
ci
p
le
s 
b
eh
in
d
 th
e
se
nt
en
ce
 w
or
k.
C
hi
ld
re
n 
ex
p
la
in
 th
ei
r a
na
ly
se
s.
C
hi
ld
re
n 
ex
p
la
in
 th
e 
re
as
on
in
g 
b
eh
in
d
th
ei
r w
rit
in
g.
Fi
ni
sh
 te
st
 p
ap
er
.
Fi
ni
sh
 te
st
 p
ap
er
.
A
na
ly
se
M
on
d
ay
A
p
p
ly
Tu
es
d
ay
A
na
ly
se
W
ed
ne
sd
ay
A
p
p
ly
Th
ur
sd
ay
A
na
ly
se
an
d
 a
p
p
ly
Fr
id
ay
A
na
ly
se
an
d
 a
p
p
ly
M
on
d
ay
A
na
ly
se
Tu
es
d
ay
A
p
p
ly
W
ed
ne
sd
ay
A
na
ly
se
Th
ur
sd
ay
 
A
p
p
ly
Fr
id
ay
S
ha
re
d
 te
xt
 a
nd
 s
en
te
nc
e 
le
ve
l
G
ui
d
ed
 
In
d
ep
en
d
en
t w
o
rk
P
le
na
ry
R
ep
or
t w
rit
in
g:
 u
ni
t p
la
n
In
d
iv
id
ua
lly
, d
o 
p
ar
t o
f a
  p
ra
ct
ic
e 
re
ad
in
g 
te
st
 p
ap
er
 (r
ep
or
t t
ex
t).
In
d
iv
id
ua
lly
, d
o 
a 
p
ra
ct
ic
e 
w
rit
in
g 
te
st
 p
ap
er
 (r
ep
or
t t
ex
t).
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•
U
ni
t 5
1 
fr
om
 G
ra
m
m
ar
 fo
r W
rit
in
g.
•
S
ha
re
d
 re
ad
in
g:
 re
ad
 a
nd
 d
is
cu
ss
 c
on
te
nt
 o
f d
is
cu
ss
io
n 
te
xt
 
(e
.g
. S
am
p
le
 T
ex
t A
); 
an
al
ys
e 
an
d
 a
nn
ot
at
e 
fo
r o
rg
an
is
at
io
n 
of
co
nt
en
t a
nd
 c
re
at
e 
sk
el
et
on
-f
ra
m
e.
S
ha
re
d
 w
rit
in
g 
(d
em
on
st
ra
tio
n)
 –
 fa
st
 p
la
nn
in
g.
 Im
p
or
t c
on
te
nt
fr
om
 a
no
th
er
 c
ur
ric
ul
um
 a
re
a 
an
d
 o
rg
an
is
e 
it 
in
to
 d
is
cu
ss
io
n
sk
el
et
on
-f
ra
m
e.
S
ha
re
d
 re
ad
in
g:
 a
na
ly
se
 a
nd
 a
nn
ot
at
e 
te
xt
 (e
.g
. S
am
p
le
 T
ex
t A
)
fo
r l
an
gu
ag
e 
fe
at
ur
es
 a
nd
 c
re
at
e 
ch
ec
kl
is
t f
or
 d
is
cu
ss
io
n 
w
rit
in
g.
S
ha
re
d
 w
rit
in
g 
(te
ac
he
r a
s 
sc
rib
e)
 –
 re
fe
rr
in
g 
to
 s
ke
le
to
n-
fr
am
e.
W
rit
e 
in
tr
od
uc
tio
n 
an
d
 s
om
e 
p
ar
ag
ra
p
hs
 o
f t
he
 te
xt
 u
si
ng
ch
ec
kl
is
t.
 
S
ha
re
d
 re
ad
in
g 
an
d
 w
rit
in
g:
 re
vi
si
on
 (d
em
on
st
ra
tio
n 
an
d
 te
ac
he
r
as
 s
cr
ib
e)
: r
ev
is
e 
th
e 
op
en
in
g 
p
ar
ag
ra
p
h 
an
d
 o
ne
 o
r t
w
o 
fu
rt
he
r
p
ar
ag
ra
p
hs
 o
f t
he
 te
xt
.
U
ni
t 5
1 
fr
om
 G
ra
m
m
ar
 fo
r W
rit
in
g.
S
ha
re
d
 re
ad
in
g:
 a
na
ly
se
 d
is
cu
ss
io
n 
te
xt
 (e
.g
. S
am
p
le
 T
ex
t C
) a
t
b
ot
h 
or
ga
ni
sa
tio
na
l a
nd
 s
en
te
nc
e/
w
or
d
 le
ve
l.
Im
p
or
t c
on
te
nt
 fr
om
 a
no
th
er
 c
ur
ric
ul
um
 a
re
a,
 q
ui
ck
 p
la
n 
fo
r
w
rit
in
g 
a 
d
is
cu
ss
io
n 
te
xt
. T
he
n 
d
is
cu
ss
 h
ow
 to
 u
se
 th
e 
sa
m
e
m
at
er
ia
l i
n 
a 
d
eb
at
e 
an
d
 o
rg
an
is
e 
th
e 
ch
ild
re
n 
in
to
 g
ro
up
s 
to
p
re
p
ar
e 
fo
r a
 d
eb
at
e.
S
ha
re
d
 re
ad
in
g:
 d
o 
a 
re
ad
in
g 
te
st
 p
ap
er
 a
ll 
to
ge
th
er
, b
as
ed
 o
n 
a
d
is
cu
ss
io
n 
te
xt
.
S
ha
re
d
 w
rit
in
g:
 d
o 
a 
w
rit
in
g 
te
st
 p
ap
er
 a
ll 
to
ge
th
er
, i
nv
ol
vi
ng
 a
d
is
cu
ss
io
n 
te
xt
.
R
ea
d
in
g 
W
rit
in
g 
R
ea
d
in
g 
W
rit
in
g 
R
ea
d
in
g 
W
rit
in
g 
R
ea
d
in
g 
W
rit
in
g 
In
 p
ai
rs
, a
na
ly
se
 a
nd
 a
nn
ot
at
e 
an
ot
he
r d
is
cu
ss
io
n 
te
xt
(e
.g
. S
am
p
le
 T
ex
t B
) f
or
 o
rg
an
is
at
io
n 
of
 c
on
te
nt
 a
nd
cr
ea
te
 d
is
cu
ss
io
n 
sk
el
et
on
-f
ra
m
e.
In
 p
ai
rs
, f
as
t p
la
nn
in
g 
p
ra
ct
ic
e.
 U
si
ng
 c
hi
ld
re
n’
s
ex
is
tin
g 
kn
ow
le
d
ge
 o
f a
n 
is
su
e,
 m
ak
e 
b
rie
f n
ot
es
 in
d
is
cu
ss
io
n 
sk
el
et
on
-f
ra
m
e.
In
 p
ai
rs
, a
na
ly
se
 a
nd
 a
nn
ot
at
e 
an
ot
he
r t
ex
t (
e.
g.
S
am
p
le
 T
ex
t B
) f
or
 la
ng
ua
ge
 fe
at
ur
es
 a
nd
 a
d
d
 to
ch
ec
kl
is
t f
or
 d
is
cu
ss
io
n 
w
rit
in
g.
In
 p
ai
rs
 a
nd
 re
fe
rr
in
g 
to
 s
ke
le
to
n-
fr
am
e,
 w
rit
e
re
m
ai
ni
ng
 a
nd
 c
lo
si
ng
 p
ar
ag
ra
p
hs
 o
f t
he
 te
xt
, u
si
ng
ch
ec
kl
is
t.
R
ev
is
e 
th
e 
re
m
ai
ni
ng
 a
nd
 c
on
cl
ud
in
g 
p
ar
ag
ra
p
hs
 o
f
th
e 
te
xt
.
W
or
k 
in
 s
p
el
lin
g 
lo
gs
; i
d
en
tif
y 
th
e 
tr
ic
ky
 b
its
 o
f r
ec
en
tly
us
ed
 w
or
d
s 
fr
om
 th
is
 a
nd
 o
th
er
 p
ie
ce
s 
of
 w
rit
in
g.
 In
p
ai
rs
, t
es
t e
ac
h 
ot
he
r’s
 s
p
el
lin
g 
kn
ow
le
d
ge
.
In
d
iv
id
ua
lly
, a
na
ly
se
 a
no
th
er
 d
is
cu
ss
io
n 
te
xt
 (e
.g
.
S
am
p
le
 T
ex
t D
) a
t b
ot
h 
or
ga
ni
sa
tio
na
l a
nd
 s
en
te
nc
e
le
ve
l/w
or
d
 le
ve
l.
C
hi
ld
re
n 
ex
p
la
in
 th
e 
or
ga
ni
sa
tio
n 
of
 th
ei
r
te
xt
(s
) a
nd
 g
en
er
al
is
e 
fo
r d
is
cu
ss
io
n 
as
 a
te
xt
 ty
p
e.
C
hi
ld
re
n 
ex
p
la
in
 th
e 
re
as
on
in
g 
b
eh
in
d
th
ei
r p
la
nn
in
g.
C
hi
ld
re
n 
co
nt
rib
ut
e 
th
ei
r a
d
d
iti
on
al
p
oi
nt
s 
fo
r t
he
 c
he
ck
lis
t o
r e
xp
la
in
 h
ow
th
e 
ex
is
tin
g 
ch
ec
kl
is
t w
or
ks
 fo
r S
am
p
le
Te
xt
 B
.
C
hi
ld
re
n 
ex
p
la
in
 th
e 
re
as
on
in
g 
b
eh
in
d
th
ei
r w
rit
in
g 
in
 re
la
tio
n 
to
 th
e 
ch
ec
kl
is
t.
C
hi
ld
re
n 
ex
p
la
in
 w
he
re
 a
nd
 w
hy
 th
ey
ha
ve
 m
ad
e 
re
vi
si
on
s.
R
ec
ap
 o
n 
th
e 
p
rin
ci
p
le
s 
b
eh
in
d
 th
e
se
nt
en
ce
 w
or
k.
C
hi
ld
re
n 
ex
p
la
in
 th
ei
r a
na
ly
se
s.
Fi
ni
sh
 re
ad
in
g 
te
st
 p
ap
er
.
Fi
ni
sh
 w
rit
in
g 
te
st
 p
ap
er
.
A
na
ly
se
M
on
d
ay
A
p
p
ly
Tu
es
d
ay
A
na
ly
se
W
ed
ne
sd
ay
A
p
p
ly
Th
ur
sd
ay
A
na
ly
se
 
an
d
 a
p
p
ly
Fr
id
ay
A
na
ly
se
an
d
 a
p
p
ly
M
on
d
ay
A
na
ly
se
Tu
es
d
ay
A
p
p
ly
W
ed
ne
sd
ay
Th
ur
sd
ay
 
Fr
id
ay
S
ha
re
d
 te
xt
 a
nd
 s
en
te
nc
e 
le
ve
l
G
ui
d
ed
 
In
d
ep
en
d
en
t w
o
rk
P
le
na
ry
A
rg
um
en
t:
 u
ni
t p
la
n
In
d
iv
id
ua
lly
, d
o 
a 
re
ad
in
g 
te
st
 p
ap
er
 (d
is
cu
ss
io
n 
te
xt
).
In
d
iv
id
ua
lly
, d
o 
a 
w
rit
in
g 
te
st
 p
ap
er
 (d
is
cu
ss
io
n 
te
xt
).
In
 g
ro
up
s,
 p
re
p
ar
e 
to
 d
ef
en
d
 o
ne
 o
r o
th
er
 s
id
e 
of
 th
e 
ar
gu
m
en
t i
n 
a 
d
eb
at
e 
la
te
r i
n 
th
e 
d
ay
.
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G
u
id
e
d
In
d
e
p
e
n
d
e
n
t 
w
o
rk
In
 p
a
ir
s,
 c
o
m
p
le
te
 c
o
m
p
a
ra
ti
ve
 g
ri
d
(s
e
e
 R
e
so
u
rc
e
 s
h
e
e
t 
2
e
) o
f 
th
e
 t
w
o
in
vi
ta
ti
o
n
s,
 u
si
n
g
 t
h
e
 k
e
y 
in
fo
rm
a
ti
o
n
 
a
s 
a
 p
ro
m
p
t 
to
 t
h
e
ir
 s
e
a
rc
h
e
s.
 
E
xt
e
n
si
o
n
 a
c
ti
vi
ty
: f
o
rm
a
l/
in
fo
rm
a
l
c
o
m
p
a
ra
ti
ve
 v
o
c
a
b
u
la
ry
.
D
ra
w
in
g
 o
n
 y
e
st
e
rd
a
y’
s 
fo
rm
a
l
in
vi
ta
ti
o
n
, w
ri
te
 a
 f
o
rm
a
l i
n
vi
ta
ti
o
n
 
to
 t
h
e
 e
ve
n
t 
in
 R
e
so
u
rc
e
 s
h
e
e
t 
3
.
C
h
ild
re
n
 u
se
 t
h
e
ir
 n
o
te
s 
a
n
d
 
ye
st
e
rd
a
y’
s 
c
o
m
p
a
ra
ti
ve
 g
ri
d
/l
is
ts
 
to
 s
u
p
p
o
rt
 t
h
e
ir
 w
o
rk
. 
D
ra
w
in
g
 o
n
 t
h
e
 d
ri
vi
n
g
 li
c
e
n
c
e
 t
e
xt
 
a
s 
m
o
d
e
l, 
c
h
ild
re
n
 c
o
m
p
le
te
 t
h
e
w
ri
ti
n
g
 o
f 
th
e
 e
xp
la
n
a
ti
o
n
 o
f 
lib
ra
ry
c
a
rd
s 
a
n
d
 t
h
e
ir
 u
se
. E
n
c
o
u
ra
g
e
 t
h
e
m
to
 u
se
 w
h
a
t 
th
e
y 
kn
o
w
 a
b
o
u
t 
fo
rm
a
l
la
n
g
u
a
g
e
 a
n
d
 la
yo
u
t.
 E
xt
e
n
si
o
n
a
c
ti
vi
ty
: a
d
d
 a
 f
u
rt
h
e
r 
se
c
ti
o
n
 o
n
 t
h
e
u
se
 o
f 
th
e
 s
c
h
o
o
l l
ib
ra
ry
 u
si
n
g
 f
o
rm
a
l
la
n
g
u
a
g
e
.
G
iv
e
 o
u
t 
p
h
o
to
c
o
p
ie
s 
o
f 
p
a
ss
p
o
rt
 t
e
xt
. 
In
 p
a
ir
s,
 h
ig
h
lig
h
t 
a
n
y 
te
c
h
n
ic
a
l /
fo
rm
a
l
w
o
rd
s 
a
n
d
 p
h
ra
se
s.
 D
e
c
id
e
 w
h
a
t
si
m
p
le
 w
o
rd
 o
r 
p
h
ra
se
 c
o
u
ld
 r
e
p
la
c
e
 it
.
U
se
 t
h
is
 t
o
 c
re
a
te
 g
lo
ss
a
ry
/d
ic
ti
o
n
a
ry
e
n
tr
ie
s.
 R
e
c
o
rd
 t
h
e
se
 in
 t
h
e
 v
o
c
a
b
u
la
ry
p
a
g
e
s 
o
f 
sp
e
lli
n
g
 lo
g
s.
U
si
n
g
 t
h
e
 s
c
e
n
a
ri
o
 p
ro
vi
d
e
d
 (R
e
so
u
rc
e
sh
e
e
t 
7
),
 a
sk
 c
h
ild
re
n
 t
o
 w
ri
te
 t
h
e
ir
 o
w
n
b
ri
e
f 
le
tt
e
r 
o
f 
c
o
m
p
la
in
t.
 E
n
c
o
u
ra
g
e
th
e
m
 t
o
 a
im
 t
o
 c
o
m
p
le
te
 t
h
is
 in
 2
0
m
in
u
te
s.
 G
iv
e
 a
 le
tt
e
r 
te
m
p
la
te
sh
o
w
in
g
 t
h
e
 la
yo
u
t 
so
 t
h
e
y
c
o
n
c
e
n
tr
a
te
 o
n
 t
h
e
 c
o
n
te
n
t 
o
f 
b
o
d
y 
o
f
th
e
 le
tt
e
r, 
n
o
t 
th
e
 le
tt
e
r 
fo
rm
a
t.
 
P
le
n
a
ry
Ta
ke
 s
o
m
e
 c
o
m
p
a
ra
ti
ve
s.
 A
sk
 c
h
ild
re
n
to
 id
e
n
ti
fy
 t
h
e
 f
e
a
tu
re
s 
o
f 
a
 f
o
rm
a
l
in
vi
ta
ti
o
n
 w
it
h
 e
xa
m
p
le
s.
 R
e
tu
rn
 t
o
fo
rm
a
l p
h
ra
se
s/
w
o
rd
s 
id
e
n
ti
fie
d
 e
a
rl
ie
r.
D
em
o
ns
tr
at
io
n-
w
rit
e 
a 
g
lo
ss
ar
y/
d
ic
tio
na
ry
en
tr
y.
 G
iv
e 
re
st
 o
f p
h
ra
se
s 
as
 h
o
m
ew
o
rk
.
S
h
a
re
 e
xa
m
p
le
s 
o
f 
c
h
ild
re
n
’s
 w
o
rk
 
a
n
d
 a
sk
 o
th
e
rs
 t
o
 a
ss
e
ss
 u
se
 o
f 
p
re
c
is
e
 d
e
ta
ils
, f
o
rm
a
l p
h
ra
se
s 
a
n
d
vo
c
a
b
u
la
ry
, w
h
e
th
e
r 
ke
y 
in
fo
rm
a
ti
o
n
in
c
lu
d
e
d
, l
a
yo
u
t.
S
h
a
re
 s
o
m
e
 e
xa
m
p
le
s 
o
f 
th
e
 w
ri
ti
n
g
 
a
n
d
 lo
o
k 
fo
r 
im
p
e
rs
o
n
a
l/
fo
rm
a
l
e
le
m
e
n
ts
/t
e
xt
 s
tr
u
c
tu
re
. I
d
e
n
ti
fy
 t
h
e
p
a
ss
iv
e
 s
e
n
te
n
c
e
 in
 R
e
so
u
rc
e
 s
h
e
e
t 
4
a
 a
n
d
 b
ri
e
fly
 r
e
c
a
p
 t
h
e
 p
ri
n
c
ip
le
s 
(s
e
e
U
n
it
 4
8
 o
f 
G
ra
m
m
ar
 f
o
r 
W
ri
ti
n
g
(G
fW
)).
U
si
n
g
 e
xa
m
p
le
s 
fr
o
m
 t
h
e
 c
h
ild
re
n
’s
w
ri
ti
n
g
, p
ra
c
ti
se
 r
e
m
o
vi
n
g
 t
h
e
 a
g
e
n
t
fr
o
m
 s
e
n
te
n
c
e
s 
(t
u
rn
in
g
 a
c
ti
ve
se
n
te
n
c
e
s 
to
 p
a
ss
iv
e
).
 D
is
c
u
ss
 t
h
e
im
p
a
c
t 
th
is
 h
a
s 
o
n
 t
h
e
 w
ri
ti
n
g
. 
L
is
t 
w
o
rd
s 
a
n
d
 p
h
ra
se
s 
c
h
ild
re
n
 h
a
ve
u
n
d
e
rl
in
e
d
. A
sk
 c
h
ild
re
n
 t
o
 o
ff
e
r 
th
e
ir
g
lo
ss
a
ry
/d
ic
ti
o
n
a
ry
 e
n
tr
ie
s.
 D
is
c
u
ss
w
h
ic
h
 is
 b
e
st
 a
n
d
 w
h
y.
C
h
ild
re
n
 r
o
le
-p
la
y 
re
a
d
in
g
 t
h
e
ir
 le
tt
e
rs
a
lo
u
d
. O
th
e
rs
 c
o
m
m
e
n
t 
o
n
 t
h
e
ir
e
ff
e
c
ti
ve
n
e
ss
 a
n
d
 u
se
 o
f 
fo
rm
a
l
la
n
g
u
a
g
e
.
S
h
a
re
d
 t
e
x
t,
 s
e
n
te
n
c
e
 a
n
d
 w
o
rd
 le
ve
l
D
is
c
u
ss
 in
vi
ta
ti
o
n
s 
a
n
d
 t
h
e
ir
 p
u
rp
o
se
. W
h
a
t 
d
o
 t
h
e
y 
n
e
e
d
 t
o
 t
e
ll 
yo
u
?
L
is
t 
ke
y 
in
fo
rm
a
ti
o
n
. S
h
a
re
d
 r
e
a
d
in
g
, d
is
c
u
ss
io
n
 a
n
d
 p
a
rt
ia
l a
n
n
o
ta
ti
o
n
 
o
f 
in
fo
rm
a
l i
n
vi
ta
ti
o
n
 (R
e
so
u
rc
e
 s
h
e
e
t 
2
a
) a
n
d
 f
o
rm
a
l i
n
vi
ta
ti
o
n
 (R
e
so
u
rc
e
sh
e
e
t 
2
c
).
 A
d
d
 a
n
y 
fu
rt
h
e
r 
su
g
g
e
st
io
n
s 
to
 k
e
y 
in
fo
rm
a
ti
o
n
. D
is
c
u
ss
 t
h
e
d
iff
e
re
n
t 
im
p
a
c
t 
o
f 
e
a
c
h
 in
vi
ta
ti
o
n
. B
e
g
in
 a
 c
o
m
p
a
ra
ti
ve
 li
st
 o
f 
fe
a
tu
re
s.
N
o
te
 f
o
rm
a
l p
h
ra
se
s 
a
n
d
 v
o
c
a
b
u
la
ry
 t
o
 r
e
tu
rn
 t
o
 in
 p
le
n
a
ry
.
S
h
a
re
d
 r
e
a
d
in
g
 o
f 
th
e
 a
c
c
o
u
n
t 
o
f 
a
 b
a
ll 
(R
e
so
u
rc
e
 s
h
e
e
t 
3
).
 E
n
c
o
u
ra
g
e
re
c
a
ll,
 in
fe
re
n
c
e
 a
n
d
 d
e
d
u
c
ti
o
n
 t
o
 id
e
n
ti
fy
 k
e
y 
in
fo
rm
a
ti
o
n
. N
o
te
-t
a
ke
 
ke
y 
fa
c
ts
 o
n
 w
h
it
e
b
o
a
rd
s.
 S
p
e
lli
n
g
: M
a
ke
 li
n
k 
b
e
tw
e
e
n
 a
c
c
o
m
p
an
ie
d
in
R
e
so
u
rc
e
 s
h
e
e
t 
3
 a
n
d
 c
o
m
p
an
y
(f
ro
m
 ‘r
e
q
u
e
st
 t
h
e
 c
o
m
p
a
n
y’
).
 C
re
a
te
w
o
rd
 f
a
m
ily
 f
ro
m
 r
o
o
t 
w
o
rd
.
D
is
c
u
ss
 w
h
e
n
 f
o
rm
a
l w
ri
tt
e
n
 la
n
g
u
a
g
e
 is
 e
n
c
o
u
n
te
re
d
 a
n
d
 w
h
y 
o
ffi
c
ia
l
d
o
c
u
m
e
n
ts
 a
re
 w
ri
tt
e
n
 in
 s
u
c
h
 a
 w
a
y.
 S
h
a
re
d
 r
e
a
d
in
g
 o
f 
R
e
so
u
rc
e
 s
h
e
e
t
4
a
. C
h
e
c
k 
u
n
d
e
rs
ta
n
d
in
g
, e
sp
e
c
ia
lly
 f
o
rm
a
l p
h
ra
se
s,
 v
o
c
a
b
u
la
ry
.
A
n
n
o
ta
te
 a
n
d
 d
is
c
u
ss
 f
o
rm
a
l f
e
a
tu
re
s 
a
n
d
 la
yo
u
t.
 N
o
te
 t
e
xt
 s
tr
u
c
tu
re
 o
f
in
tr
o
d
u
c
ti
o
n
 (w
h
a
t 
lic
e
n
c
e
 f
o
r, 
d
e
ta
ile
d
 d
e
sc
ri
p
ti
o
n
 o
f 
a
 li
c
e
n
c
e
. S
e
e
R
e
so
u
rc
e
 s
h
e
e
t 
4
b
).
 M
a
ke
 p
o
in
t 
th
a
t 
fo
rm
a
l l
a
n
g
u
a
g
e
 o
c
c
u
rs
 in
 m
a
n
y
d
iff
e
re
n
t 
ki
n
d
s 
o
f 
te
xt
s.
 S
p
e
lli
n
g
: C
h
a
lle
n
g
e
 c
h
ild
re
n
 t
o
 id
e
n
ti
fy
 t
h
e
 t
ri
c
ky
p
a
rt
 o
f s
p
e
lli
n
g
 li
c
e
n
c
e
a
n
d
 a
 w
a
y 
to
 r
e
m
e
m
b
e
r 
th
e
 c
o
rr
e
c
t 
sp
e
lli
n
g
. S
h
o
w
e
xa
m
p
le
 o
f 
lo
c
a
l l
ib
ra
ry
 c
a
rd
 a
n
d
 d
is
c
u
ss
 w
h
a
t 
it
 is
 f
o
r, 
w
h
o
 is
 e
n
ti
tl
e
d
 t
o
o
n
e
, w
h
a
t 
it
 c
o
n
si
st
s 
o
f,
 w
h
e
n
 it
 is
 p
ro
d
u
c
e
d
 a
n
d
 w
h
o
 c
a
n
 a
sk
 t
o
 s
e
e
 it
.
U
n
d
e
rt
a
ke
 d
e
m
o
n
st
ra
ti
o
n
 o
r 
sh
a
re
d
 w
ri
ti
n
g
 o
f 
in
tr
o
d
u
c
ti
o
n
 t
o
 a
 le
a
fle
t 
o
n
lib
ra
ry
 c
a
rd
s 
(e
n
ti
tl
e
m
e
n
t 
to
 b
o
o
ks
, t
a
p
e
s,
 v
id
e
o
s,
 C
D
s)
 b
a
se
d
 o
n
 m
o
d
e
l
fr
o
m
 R
e
so
u
rc
e
 s
h
e
e
t 
4
a
. S
tr
e
ss
 u
se
 o
f 
fo
rm
a
l, 
im
p
e
rs
o
n
a
l l
a
n
g
u
a
g
e
,
g
e
n
e
ri
c
 s
ta
te
m
e
n
ts
 a
n
d
 la
yo
u
t.
R
e
m
in
d
 t
h
e
 c
la
ss
 o
f 
o
ffi
c
ia
l t
e
xt
 t
h
e
y 
re
a
d
 y
e
st
e
rd
a
y 
a
n
d
 g
e
t 
th
e
m
 t
o
 
re
c
a
p
 c
h
a
ra
c
te
ri
st
ic
s.
 R
e
a
d
 f
u
rt
h
e
r 
e
xa
m
p
le
 o
f 
o
ffi
c
ia
l t
e
xt
 (R
e
so
u
rc
e
sh
e
e
t 
5
a
).
 D
is
c
u
ss
 a
n
d
 id
e
n
ti
fy
 t
h
e
 f
e
a
tu
re
s 
it
 s
h
a
re
s 
w
it
h
 o
th
e
r 
fo
rm
a
l
te
xt
s 
st
u
d
ie
d
 (s
e
e
 R
e
so
u
rc
e
 s
h
e
e
t 
5
b
).
S
p
e
lli
n
g
: W
ri
te
 c
o
u
n
te
rs
ig
n
at
u
re
, c
o
u
n
te
rs
ig
n
at
o
ri
e
s.
 Id
e
n
ti
fy
 t
h
e
 r
o
o
t
w
o
rd
. C
h
ild
re
n
 w
ri
te
 o
th
e
r 
w
o
rd
s 
w
it
h
 t
h
e
 s
ig
n
ro
o
t,
 in
c
lu
d
in
g
 p
re
fix
e
s 
a
n
d
 s
u
ffi
xe
s.
 C
re
a
te
 jo
in
t 
‘s
ig
n
’ w
o
rd
 c
h
a
rt
.
C
o
m
p
a
re
 t
h
e
 t
w
o
 le
tt
e
rs
 o
f 
c
o
m
p
la
in
t 
(R
e
so
u
rc
e
 s
h
e
e
ts
 6
a
 a
n
d
 6
c
).
D
is
c
u
ss
 w
h
y 
th
e
 f
o
rm
a
l l
e
tt
e
r 
is
 m
o
re
 e
ff
e
c
ti
ve
. I
d
e
n
ti
fy
 t
h
e
 f
e
a
tu
re
s 
o
f 
fo
rm
a
l w
ri
tt
e
n
 t
e
xt
 u
se
d
. P
o
in
t 
o
u
t 
th
e
 in
tr
o
d
u
c
ti
o
n
: p
ro
b
le
m
 o
u
tl
in
e
d
,
d
e
ta
ils
, r
e
su
lt
 w
a
n
te
d
; s
tr
u
c
tu
re
 o
f 
th
e
 p
a
ra
g
ra
p
h
s 
(s
e
e
 R
e
so
u
rc
e
 s
h
e
e
ts
6
b
 a
n
d
 6
d
).
 O
ra
lly
, t
u
rn
 o
n
e
 o
r 
tw
o
 s
e
n
te
n
c
e
s 
fr
o
m
 R
e
so
u
rc
e
 s
h
e
e
t 
6
a
 
in
to
 p
a
ss
iv
e
 s
e
n
te
n
c
e
s 
a
n
d
 d
is
c
u
ss
 im
p
a
c
t.
 P
o
in
t 
o
u
t 
th
a
t 
to
o
 m
a
n
y
p
a
ss
iv
e
 s
e
n
te
n
c
e
s 
c
a
n
 s
o
u
n
d
 p
o
m
p
o
u
s.
 In
tr
o
d
u
c
e
 t
h
e
 in
d
e
p
e
n
d
e
n
t 
ta
sk
 b
y 
re
a
d
in
g
 t
h
e
 s
c
e
n
a
ri
o
 a
n
d
 d
e
m
o
n
st
ra
ti
o
n
-w
ri
ti
n
g
 a
 f
e
w
 o
p
e
n
in
g
se
n
te
n
c
e
s.
 M
o
d
e
l f
o
rm
a
l t
o
n
e
/u
se
 o
f 
la
n
g
u
a
g
e
.
D
a
y 
1 2
 
3
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G
ui
d
ed
In
d
ep
en
d
en
t w
o
rk
C
hi
ld
re
n 
co
nt
in
ue
 to
 w
rit
e 
th
e 
fo
rm
al
ex
p
la
na
tio
n 
to
 th
e 
he
ad
te
ac
he
r.
E
nc
ou
ra
ge
 th
em
 to
 in
cl
ud
e 
fo
rm
al
p
hr
as
es
 a
nd
 v
oc
ab
ul
ar
y 
an
d
 to
 th
in
k
ab
ou
t t
he
 s
tr
uc
tu
re
 o
f t
he
 e
xp
la
na
tio
n.
G
iv
e 
p
ar
al
le
l n
ot
es
 (R
es
ou
rc
e 
sh
ee
t 
9d
) t
o 
gr
ou
p
s 
of
 th
re
e.
 C
hi
ld
re
n 
ro
le
-p
la
y
gi
vi
ng
 th
ei
r e
xp
la
na
tio
n 
of
 th
e 
ac
ci
d
en
t
to
 th
e 
p
ol
ic
e 
co
ns
ta
b
le
. T
he
n 
jo
in
tly
co
m
p
os
e 
th
e 
op
en
in
g 
of
 a
 fo
rm
al
ac
co
un
t o
f t
he
 in
ci
d
en
t w
hi
ch
 s
ho
ul
d
in
cl
ud
e 
a 
p
as
si
ve
 s
en
te
nc
e.
R
em
in
d
 c
hi
ld
re
n 
of
 n
ot
e 
ta
ki
ng
 
m
od
el
le
d
 y
es
te
rd
ay
. C
hi
ld
re
n 
m
ak
e
no
te
s 
on
 w
ha
t c
au
se
s 
ea
rt
hq
ua
ke
s.
B
oo
ks
 o
n 
ea
rt
hq
ua
ke
s,
 le
afl
et
s,
 
C
D
-R
O
M
s,
 In
te
rn
et
 a
va
ila
b
le
 fo
r
re
se
ar
ch
.
C
hi
ld
re
n 
co
nt
in
ue
 w
rit
in
g 
th
e 
op
en
in
g
an
d
 n
ex
t f
ew
 p
ar
ag
ra
p
hs
, u
si
ng
 th
e
p
ar
ag
ra
p
h 
lis
t t
o 
gu
id
e 
th
em
.
C
hi
ld
re
n 
co
m
p
le
te
 w
rit
in
g 
ea
rt
hq
ua
ke
ex
p
la
na
tio
n 
te
xt
.
P
le
na
ry
S
ha
re
 R
es
ou
rc
e 
sh
ee
t 8
c 
w
ith
 th
em
 
as
 o
ne
 p
os
si
b
le
 fo
rm
al
 le
tt
er
. L
oo
k 
at
 fo
rm
al
 fe
at
ur
es
, s
tr
uc
tu
re
 a
nd
se
q
ue
nc
e,
 h
ow
 e
nd
ed
, u
se
 o
f t
em
p
or
al
an
d
 c
au
sa
l c
on
ne
ct
iv
es
. H
ow
 is
 it
d
iff
er
en
t f
ro
m
 th
e 
in
fo
rm
al
 v
er
si
on
? 
A
sk
 th
em
 to
 s
ha
re
 th
ei
r o
w
n 
le
tt
er
s 
w
ith
 a
w
rit
in
g 
re
sp
on
se
 p
ar
tn
er
 a
nd
 d
ec
id
e 
if
th
ey
 c
an
 im
p
ro
ve
 th
ei
r l
et
te
rs
 in
 th
e 
lig
ht
of
 th
is
 e
xa
m
p
le
/d
is
cu
ss
io
n.
S
ha
re
 w
rit
te
n 
ve
rs
io
ns
 a
nd
 c
om
p
ar
e.
 
Lo
ok
 fo
r f
or
m
al
 fe
at
ur
es
 a
nd
 
p
as
si
ve
 v
oi
ce
.
S
ho
w
 s
om
e 
of
 c
hi
ld
re
n’
s 
no
te
s 
on
 O
H
T
an
d
 a
sk
 th
em
 to
 e
xp
la
in
 th
e 
ra
tio
na
le
b
eh
in
d
 h
ow
 th
ey
 h
av
e 
or
ga
ni
se
d
 th
ei
r
no
te
s.
 C
he
ck
 th
ey
 in
d
ic
at
e 
ca
us
al
 a
nd
se
q
ue
nt
ia
l r
el
at
io
ns
hi
p
s.
 Id
en
tif
y 
an
y
te
ch
ni
ca
l w
or
d
s 
co
m
m
on
 to
 b
ot
h
vo
lc
an
oe
s 
an
d
 e
ar
th
q
ua
ke
s 
an
d
 re
ca
p
sp
el
lin
g 
st
ra
te
gi
es
. 
R
et
ur
n 
to
 te
ch
ni
ca
l w
or
d
s 
d
is
cu
ss
ed
 o
n
W
ed
ne
sd
ay
 a
nd
 s
ee
 w
ho
 c
an
 re
ca
ll 
ho
w
to
 s
p
el
l t
he
m
 u
si
ng
 s
p
el
lin
g 
st
ra
te
gi
es
d
is
cu
ss
ed
. A
sk
 th
em
 to
 p
ro
of
re
ad
 th
es
e
w
or
d
s 
in
 th
ei
r o
w
n 
w
rit
in
g.
 
S
ha
re
 s
om
e 
ex
am
p
le
s 
of
 th
e 
ch
ild
re
n’
s
w
rit
in
g 
an
d
 a
sk
 th
em
 to
 id
en
tif
y 
th
e
fe
at
ur
es
 o
f e
xp
la
na
tio
n 
te
xt
 a
nd
 fo
rm
al
te
xt
s 
th
ey
 d
is
p
la
y.
 
S
ha
re
d
 te
xt
, s
en
te
nc
e 
an
d
 w
o
rd
 le
ve
l
S
ha
re
d
 re
ad
in
g 
of
 R
es
ou
rc
e 
sh
ee
t 8
a 
(E
xp
la
na
tio
n 
to
 a
 fr
ie
nd
). 
D
is
cu
ss
 a
nd
en
su
re
 c
hi
ld
re
n 
un
d
er
st
an
d
 th
e 
ca
us
al
, a
cc
um
ul
at
iv
e 
se
q
ue
nc
e.
A
sk
w
he
th
er
 it
 is
 a
 fo
rm
al
 o
r i
nf
or
m
al
 e
xp
la
na
tio
n 
an
d
 h
ow
 th
ey
 k
no
w
.
A
nn
ot
at
e 
in
fo
rm
al
 fe
at
ur
es
. G
et
 th
em
 to
 re
ca
p
 fe
at
ur
es
 o
f f
or
m
al
 la
ng
ua
ge
.
N
ot
e 
th
at
 e
ve
n 
in
 th
is
 in
fo
rm
al
 e
xp
la
na
tio
n 
th
e 
st
ru
ct
ur
e 
is
 o
f s
ta
te
m
en
t o
f
w
ha
t i
s 
go
in
g 
to
 b
e 
ex
p
la
in
ed
, f
ol
lo
w
ed
 b
y 
se
q
ue
nc
e 
of
 e
ve
nt
s 
w
ith
 c
au
sa
l
lin
ks
. L
oo
k 
at
 th
e 
co
m
p
le
x 
se
nt
en
ce
 ‘T
he
n,
 w
he
n 
I t
ol
d
 h
im
 o
ff
, m
y 
m
um
..
.’
Tr
y 
m
ov
in
g 
su
b
or
d
in
at
e 
cl
au
se
 a
ro
un
d
 u
si
ng
 w
hi
te
b
oa
rd
s.
 D
is
cu
ss
p
un
ct
ua
tio
n.
 D
is
cu
ss
 h
ow
 th
is
 e
xp
la
na
tio
n 
m
ig
ht
 b
e 
w
rit
te
n 
if 
it 
w
as
 a
 fo
rm
al
ex
p
la
na
tio
n 
to
 a
 h
ea
d
te
ac
he
r. 
W
ha
t w
ou
ld
 b
e 
th
e 
sa
m
e/
d
iff
er
en
t?
D
em
on
st
ra
tio
n-
w
rit
e 
th
e 
op
en
in
g 
p
ar
ag
ra
p
h 
of
 le
tt
er
to
 h
ea
d
te
ac
he
r
(R
es
ou
rc
e 
sh
ee
ts
 8
c 
an
d
 8
d
).
S
ha
re
d
 re
ad
in
g 
of
 s
ch
oo
l a
cc
id
en
t e
xp
la
na
tio
n 
(R
es
ou
rc
e 
sh
ee
t 9
a)
.
D
is
cu
ss
 s
tr
uc
tu
re
 a
nd
 fo
rm
al
 fe
at
ur
es
. A
sk
 c
hi
ld
re
n 
to
 id
en
tif
y 
co
m
p
le
x
se
nt
en
ce
s 
an
d
 e
xp
er
im
en
t w
ith
 m
ov
in
g 
cl
au
se
s.
 D
is
cu
ss
 h
ow
 c
om
p
le
x
se
nt
en
ce
s 
al
lo
w
 y
ou
 to
 a
d
d
 p
re
ci
se
 d
et
ai
l t
o 
a 
se
nt
en
ce
 a
nd
 w
hy
 th
is
 is
im
p
or
ta
nt
 in
 e
xp
la
na
tio
ns
. S
el
ec
t t
he
 p
as
si
ve
 s
en
te
nc
e 
in
 th
e 
te
xt
 a
nd
 re
ca
p
p
rin
ci
p
le
s 
(G
fW
 U
ni
ts
 4
5/
48
). 
D
is
cu
ss
 w
hy
 h
ea
d
te
ac
he
r m
ig
ht
 h
av
e 
us
ed
p
as
si
ve
 v
oi
ce
 h
er
e 
– 
no
 a
ge
nt
, n
ot
 a
sc
rib
in
g 
b
la
m
e/
ne
ut
ra
l. 
S
ho
w
 h
ow
 th
is
ac
co
un
t c
ou
ld
 b
e 
w
rit
te
n 
as
 a
 s
er
ie
s 
of
 n
ot
es
 o
nt
o 
a 
flo
w
 c
ha
rt
 (R
es
ou
rc
e
sh
ee
t 9
c)
, w
hi
ch
 s
ho
w
s 
th
e 
p
ar
al
le
l s
er
ie
s 
of
 e
ve
nt
s.
 
R
ea
d
 te
xt
 o
n 
vo
lc
an
oe
s 
(R
es
ou
rc
e 
sh
ee
t 1
0a
). 
P
oi
nt
 o
ut
 th
at
 th
e 
p
re
vi
ou
s
tw
o 
ex
p
la
na
tio
ns
 h
av
e 
b
ee
n 
p
as
t t
en
se
 (a
s 
ex
p
la
in
in
g 
ev
en
ts
 th
at
 h
av
e
ha
p
p
en
ed
). 
W
ha
t t
en
se
 is
 th
is
? 
W
hy
? 
A
na
ly
se
 a
nd
 a
nn
ot
at
e 
st
ru
ct
ur
al
 
an
d
 la
ng
ua
ge
 fe
at
ur
es
 o
f e
xp
la
na
tio
n.
 L
is
t t
ec
hn
ic
al
 v
oc
ab
ul
ar
y 
an
d
 a
sk
ch
ild
re
n 
to
 s
ug
ge
st
 s
tr
at
eg
ie
s 
th
ey
 c
ou
ld
 u
se
 to
 re
m
em
b
er
 h
ow
 to
 s
p
el
l
th
es
e 
w
or
d
s.
 E
xp
la
in
 in
d
ep
en
d
en
t t
as
k 
an
d
 m
od
el
 h
ow
 to
 q
ui
ck
ly
 a
ss
es
s 
a
b
oo
k 
fo
r i
ts
 u
se
fu
ln
es
s.
 
R
er
ea
d
 th
e 
vo
lc
an
o 
op
en
in
g 
p
ar
ag
ra
p
h 
(R
es
ou
rc
e 
sh
ee
t 1
0a
).
D
em
on
st
ra
tio
n-
w
rit
e 
th
e 
op
en
in
g 
se
nt
en
ce
s 
of
 a
n 
ea
rt
hq
ua
ke
 e
xp
la
na
tio
n,
ta
ki
ng
 c
on
te
nt
 fr
om
 th
e 
ch
ild
re
n’
s 
no
te
s 
or
 u
si
ng
 R
es
ou
rc
e 
sh
ee
t 1
1 
as
 
a 
m
od
el
. T
al
k 
ab
ou
t f
or
m
al
 a
nd
 te
ch
ni
ca
l l
an
gu
ag
e/
te
ns
e/
us
e 
of
 p
as
si
ve
se
nt
en
ce
s 
as
 y
ou
 c
om
p
os
e.
D
is
cu
ss
 w
ha
t f
ol
lo
w
in
g 
p
ar
ag
ra
p
hs
 o
f t
he
 e
xp
la
na
tio
n 
m
ig
ht
 c
on
ta
in
 
an
d
 p
ro
d
uc
e 
a 
lis
t o
f p
ar
ag
ra
p
hs
.
U
se
 v
ol
ca
no
 te
xt
 (R
es
ou
rc
e 
sh
ee
t 1
0a
) t
o 
d
is
cu
ss
 th
e 
en
d
in
g 
of
 e
xp
la
na
tio
n
te
xt
. D
ra
w
 a
tt
en
tio
n 
to
 th
e 
‘d
ua
l’ 
en
d
in
g,
 i.
e.
 th
e 
en
d
in
g 
of
 th
e 
ca
us
al
/s
eq
ue
nt
ia
l e
xp
la
na
tio
n 
b
ut
 a
ls
o 
so
m
e 
ge
ne
ra
l c
om
m
en
ts
 
to
 ‘r
ou
nd
 o
ff
’ t
he
 te
xt
.
C
re
at
e 
w
or
d
 fa
m
ily
 fr
om
 e
ru
p
t(
er
up
tio
n,
 ru
p
tu
re
, d
is
ru
p
t,
 e
tc
.).
D
ay
 
6 7 8 9 10
 
E
xp
la
na
tio
n 
w
rit
in
g:
 u
ni
t p
la
n
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N
ar
ra
tiv
e 
re
ad
in
g 
re
vi
si
on
: u
ni
t p
la
n
S
ha
re
d
 re
ad
in
g
 a
nd
 w
ri
tin
g
 (4
0 
m
in
ut
es
)
M
od
el
 a
nd
 d
is
cu
ss
 s
tr
at
eg
ie
s 
fo
r a
cc
es
si
ng
 n
ar
ra
tiv
e 
te
xt
 (R
es
ou
rc
e 
sh
ee
t 1
). 
A
sk
 c
hi
ld
re
n 
to
 re
ad
 te
xt
 in
d
iv
id
ua
lly
 u
si
ng
 s
tr
at
eg
ie
s
(e
.g
. N
o 
m
or
e 
sc
ho
ol
? 
– 
20
00
 K
S
2 
te
st
). 
D
is
cu
ss
 th
e 
st
ra
te
gi
es
 th
ey
 u
se
d
. R
ea
d
 th
e 
in
st
ru
ct
io
ns
 o
n 
p
ag
e 
3 
of
 th
e 
A
ns
w
er
 b
oo
kl
et
 a
nd
th
en
 d
is
cu
ss
 ro
ut
in
e 
fo
r r
ea
d
in
g 
q
ue
st
io
ns
 a
nd
 il
lu
st
ra
te
 w
ith
 s
om
e 
of
 th
e 
te
st
 q
ue
st
io
ns
, b
ut
 d
on
’t 
an
sw
er
 th
em
 (R
es
ou
rc
e 
sh
ee
t 2
).
D
em
on
st
ra
te
 th
e 
p
ro
ce
ss
 fo
r a
ns
w
er
in
g 
q
ue
st
io
n 
1.
 G
iv
e 
ch
ild
re
n 
tw
o 
m
in
ut
es
 to
 w
rit
e 
th
e 
an
sw
er
 to
 q
ue
st
io
n 
2,
 th
en
 ta
ke
 re
sp
on
se
s
an
d
 e
xp
la
na
tio
ns
 a
s 
to
 h
ow
 th
ey
 lo
ca
te
d
 th
e 
co
rr
ec
t a
ns
w
er
. R
ep
ea
t w
ith
 q
ue
st
io
ns
 3
 a
nd
 4
. U
si
ng
 in
fo
rm
at
io
n 
in
 th
e 
m
ar
k 
sc
he
m
e,
d
is
cu
ss
 th
e 
na
tu
re
 o
f t
he
 a
ns
w
er
 e
xp
ec
te
d
 to
 q
ue
st
io
n 
5 
to
 g
ai
n 
tw
o 
m
ar
ks
; i
llu
st
ra
te
 th
e 
so
rt
s 
of
 a
ns
w
er
s 
w
hi
ch
 w
ou
ld
 fa
ll 
sh
or
t o
f
tw
o 
m
ar
ks
. 
In
d
ep
en
d
en
t/
g
ui
d
ed
 
w
o
rk
(1
0 
m
in
ut
es
)
C
hi
ld
re
n 
an
sw
er
 
q
ue
st
io
ns
 6
, 7
 a
nd
 8
in
d
ep
en
d
en
tly
. 
P
le
na
ry
(1
0 
m
in
ut
es
)
D
is
cu
ss
io
n 
of
 c
hi
ld
re
n’
s
an
sw
er
s 
in
 re
la
tio
n 
to
m
ar
k 
sc
he
m
e.
 
S
ha
re
d
 re
ad
in
g
 a
nd
 w
ri
tin
g
 (2
5 
m
in
ut
es
)
A
sk
 th
e 
ch
ild
re
n,
 in
 p
ai
rs
, t
o 
re
te
ll 
to
 e
ac
h 
ot
he
r t
he
 s
to
ry
 N
o 
m
or
e 
sc
ho
ol
?
A
sk
 th
em
 to
 d
es
cr
ib
e 
th
e 
st
ra
te
gi
es
ne
ed
ed
 w
he
n 
re
ad
in
g 
te
st
 q
ue
st
io
ns
. G
iv
e 
th
e 
ch
ild
re
n 
th
re
e 
m
in
ut
es
 to
 w
rit
e 
th
e 
an
sw
er
s 
to
 q
ue
st
io
n 
9,
 th
en
ta
ke
 re
sp
on
se
s 
an
d
 e
xp
la
na
tio
ns
 a
s 
to
 h
ow
 th
ey
 lo
ca
te
d
 th
e 
co
rr
ec
t a
ns
w
er
s.
 R
ep
ea
t w
ith
 q
ue
st
io
n 
10
. U
si
ng
in
fo
rm
at
io
n 
in
 th
e 
m
ar
k 
sc
he
m
e,
 d
is
cu
ss
 th
e 
na
tu
re
 o
f t
he
 a
ns
w
er
 e
xp
ec
te
d
 to
 q
ue
st
io
n 
11
 to
 g
ai
n 
th
re
e 
m
ar
ks
;
ill
us
tr
at
e 
th
e 
so
rt
s 
of
 a
ns
w
er
s 
w
hi
ch
 w
ou
ld
 fa
ll 
sh
or
t o
f t
hr
ee
 m
ar
ks
. 
S
ha
re
d
 re
ad
in
g
 a
nd
 w
ri
tin
g
(6
0 
m
in
ut
es
)
R
em
in
d
 c
hi
ld
re
n 
of
 th
e 
st
ra
te
gi
es
 fo
r a
cc
es
si
ng
 n
ar
ra
tiv
e 
te
xt
 (R
es
ou
rc
e 
sh
ee
t 1
). 
A
sk
 c
hi
ld
re
n 
to
 re
ad
 te
xt
 in
d
iv
id
ua
lly
 u
si
ng
 s
tr
at
eg
ie
s 
(e
.g
. L
ea
vi
ng
 H
om
e 
– 
19
98
 K
S
2 
te
st
). 
D
is
cu
ss
 th
e
st
ra
te
gi
es
 th
ey
 u
se
d
. L
oo
k 
at
 th
e 
lis
t s
ta
rt
ed
 th
e 
p
re
vi
ou
s 
d
ay
 o
f t
he
 s
or
ts
 o
f q
ue
st
io
ns
 th
at
 c
an
 b
e 
as
ke
d
 a
b
ou
t n
ar
ra
tiv
es
 a
nd
 th
e 
d
iff
er
en
t l
ev
el
s 
of
 a
ns
w
er
s 
th
at
 m
er
it 
on
e,
 tw
o 
or
 th
re
e
m
ar
ks
. A
sk
 th
e 
ch
ild
re
n,
 in
 p
ai
rs
, t
o 
d
ev
is
e 
a 
q
ue
st
io
n 
w
hi
ch
 w
ou
ld
 re
q
ui
re
 a
 o
ne
-m
ar
k 
an
sw
er
 fr
om
 th
e 
fir
st
 p
ar
t o
f t
he
 s
to
ry
 (e
.g
. w
he
n 
C
la
ra
 w
as
 in
 b
ed
). 
Ta
ke
 s
om
e 
of
 th
ei
r s
ug
ge
st
io
ns
 a
nd
d
is
cu
ss
. R
ep
ea
t w
ith
 q
ue
st
io
ns
 re
q
ui
rin
g 
tw
o 
an
d
 th
re
e 
m
ar
ks
. R
ea
d
 th
e 
fir
st
 te
st
 q
ue
st
io
n 
an
d
 c
om
p
ar
e 
w
ith
 th
e 
q
ue
st
io
ns
 th
e 
ch
ild
re
n 
m
ad
e 
up
. R
ea
d
 q
ue
st
io
n 
5 
an
d
 e
st
ab
lis
h 
th
at
 th
e
in
fo
rm
at
io
n 
is
 n
ot
 g
iv
en
 b
ut
 im
p
lie
d
 in
 th
e 
te
xt
. D
ra
w
 th
e 
ch
ild
re
n’
s 
no
tic
e 
to
 th
e 
fa
ct
 th
at
 th
is
 q
ue
st
io
n 
st
ill
 c
ar
rie
s 
on
ly
 o
ne
 m
ar
k.
 Q
ue
st
io
ns
 re
q
ui
rin
g 
on
e-
m
ar
k 
an
sw
er
s 
ca
n 
b
e 
in
fo
rm
at
io
n
re
tr
ie
va
l o
r d
ed
uc
tio
n.
 C
on
tin
ue
 re
ad
in
g 
th
e 
q
ue
st
io
ns
, p
ic
ki
ng
 o
ut
 th
e 
ke
y 
w
or
d
s 
in
 th
e 
q
ue
st
io
ns
 a
nd
 n
ot
in
g 
th
e 
ex
p
ec
te
d
 le
ve
l o
f a
ns
w
er
. A
d
d
 to
 li
st
 o
f ‘
th
in
gs
 to
 lo
ok
 fo
r i
n 
q
ue
st
io
ns
’. 
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
 (3
0 
m
in
ut
es
)
C
hi
ld
re
n 
an
sw
er
 th
e 
te
st
 p
ap
er
 L
ea
vi
ng
 H
om
e.
 
P
le
na
ry
(3
0 
m
in
ut
es
)
R
ev
ie
w
 th
e 
ch
ild
re
n’
s 
an
sw
er
s.
 
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
 (3
0 
m
in
ut
es
)
C
hi
ld
re
n 
an
sw
er
 th
e 
te
st
 p
ap
er
 L
ea
vi
ng
 H
om
e.
 
P
le
na
ry
(3
0 
m
in
ut
es
) 
D
is
cu
ss
io
n 
of
 te
st
 a
nd
 re
vi
ew
 o
f c
hi
ld
re
n’
s 
an
sw
er
s.
 
In
d
ep
en
d
en
t/
g
ui
d
ed
w
o
rk
 (1
5 
m
in
ut
es
)
C
hi
ld
re
n 
an
sw
er
q
ue
st
io
ns
 1
2,
 1
3,
 1
4,
 1
5
an
d
 1
6 
in
d
ep
en
d
en
tly
. 
P
le
na
ry
(2
0 
m
in
ut
es
)
D
is
cu
ss
io
n 
of
 c
hi
ld
re
n’
s 
an
sw
er
s.
 B
eg
in
 to
an
al
ys
e 
ho
w
 q
ue
st
io
ns
 a
re
 a
sk
ed
 a
nd
 m
ak
e 
a
lis
t o
f t
hi
ng
s 
to
 n
ot
ic
e 
in
 q
ue
st
io
ns
 a
nd
 th
e
so
rt
s 
of
 a
ns
w
er
s 
re
q
ui
re
d
 (e
.g
. r
et
rie
vi
ng
in
fo
rm
at
io
n;
 d
ed
uc
in
g 
op
in
io
n)
. 
M
o
n
Tu
es
W
ed
T
hu
r
F
ri
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S
ha
re
d
 r
ea
d
in
g
 a
nd
 w
ri
ti
ng
 (2
0 
m
in
ut
es
)
Te
ll 
th
e 
ch
ild
re
n 
th
at
 in
 th
e 
te
st
 th
ey
 w
ill
 b
e 
as
ke
d
 to
 d
o 
tw
o 
p
ie
ce
s 
of
 w
rit
in
g 
– 
a 
lo
ng
er
 a
nd
 a
 s
ho
rt
er
 p
ie
ce
. O
ne
 o
f
th
em
 m
ay
 b
e 
na
rr
at
iv
e 
so
 th
is
 w
ee
k 
th
ey
 w
ill
 b
e 
p
ra
ct
is
in
g 
b
ot
h 
lo
ng
er
 a
nd
 s
ho
rt
er
 n
ar
ra
tiv
e 
ta
sk
s.
 W
ith
 re
fe
re
nc
e 
to
R
es
ou
rc
e 
sh
ee
t 3
, d
is
cu
ss
 a
 n
ar
ra
tiv
e 
tit
le
 fr
om
 a
 te
st
 p
ap
er
 (e
.g
. I
f p
ic
tu
re
s 
co
ul
d
 s
p
ea
k 
. .
 . 
19
99
 K
S
2 
Te
st
 p
ap
er
).
R
ea
d
 a
nd
 d
is
cu
ss
 th
e 
p
la
nn
in
g 
p
ro
m
p
ts
 (R
es
ou
rc
e 
sh
ee
t 3
). 
D
em
on
st
ra
te
 fa
st
 p
la
nn
in
g 
of
 th
e 
st
or
y,
 e
m
p
ha
si
si
ng
 th
e
im
p
or
ta
nc
e 
of
 th
e 
st
ru
ct
ur
e 
to
 c
re
at
e 
an
 e
ffe
ct
iv
e 
st
or
y.
 R
ep
ea
t t
he
 p
ro
ce
ss
 w
ith
 a
 d
iff
er
en
t n
ar
ra
tiv
e 
ge
nr
e 
(e
.g
.
Th
re
e 
W
is
he
s 
20
01
 K
S
2 
te
st
).
S
ha
re
d
 r
ea
d
in
g
 a
nd
 w
ri
ti
ng
(3
0 
m
in
ut
es
)
E
nl
ar
ge
 th
e 
fir
st
 p
ar
ag
ra
p
h 
of
 s
cr
ip
t 2
 If
 p
ic
tu
re
s 
co
ul
d
 s
p
ea
k
. .
 . 
on
 p
ag
e 
49
 o
f K
S
2 
E
ng
lis
h 
te
st
s 
m
ar
k 
sc
he
m
es
 Q
C
A
 1
99
9.
D
is
cu
ss
 th
e
ef
fe
ct
iv
en
es
s 
of
 th
e 
op
en
in
g 
(R
es
ou
rc
e 
sh
ee
t 4
). 
D
is
p
la
y 
an
 a
lte
rn
at
iv
e 
op
en
in
g 
w
rit
te
n 
on
 th
e 
b
as
is
 o
f y
ou
r p
la
nn
in
g 
no
te
s 
an
d
 R
es
ou
rc
e
sh
ee
t 4
 a
nd
 d
em
on
st
ra
te
 w
rit
in
g 
th
e 
ne
xt
 p
ar
ag
ra
p
h 
(R
es
ou
rc
e 
sh
ee
t 5
). 
B
rin
g 
ou
t t
he
 la
ng
ua
ge
 fe
at
ur
es
 a
s 
yo
u 
w
rit
e.
 T
he
 te
st
 m
ar
ki
ng
 ta
ke
s
ac
co
un
t o
f c
hi
ld
re
n’
s 
co
ns
is
te
nt
 u
se
 o
f f
ul
l s
to
p
s 
to
 d
em
ar
ca
te
 s
en
te
nc
e 
b
ou
nd
ar
ie
s.
 It
 is
 th
er
ef
or
e 
ve
ry
 im
p
or
ta
nt
 to
 fo
cu
s 
on
 p
un
ct
ua
tio
n 
as
yo
u 
d
em
on
st
ra
te
 w
rit
in
g 
an
d
 w
he
n 
yo
u 
d
is
cu
ss
 c
hi
ld
re
n’
s 
w
rit
in
g.
S
ha
re
d
 r
ea
d
in
g
 a
nd
 w
ri
ti
ng
(1
5 
m
in
ut
es
)
B
y 
ag
re
em
en
t w
ith
 th
e 
ch
ild
re
n,
 c
ho
os
e 
a 
go
od
 e
xa
m
p
le
 (p
er
ha
p
s 
no
t
th
e 
b
es
t) 
of
 th
ei
r s
to
rie
s,
 e
nl
ar
ge
 a
nd
 d
is
cu
ss
 it
s 
ef
fe
ct
iv
en
es
s 
in
 te
rm
s
of
 s
ty
le
 a
nd
 p
un
ct
ua
tio
n.
 T
he
n 
lo
ok
 c
lo
se
ly
 a
t t
he
 e
nd
in
g.
 A
sk
 o
th
er
ch
ild
re
n 
to
 re
ad
 o
ut
 th
ei
r e
nd
in
gs
. E
ve
n 
th
ou
gh
 th
e 
en
d
in
gs
 w
er
e
p
la
nn
ed
 o
n 
D
ay
 1
, n
ot
ic
e 
ho
w
 d
iff
er
en
t t
he
y 
ar
e.
 A
sk
 th
e 
ch
ild
re
n 
in
p
ai
rs
 to
 d
ec
id
e 
an
 e
ve
n 
b
et
te
r fi
na
l s
en
te
nc
e 
to
 th
is
 s
to
ry
 th
an
 th
ey
ha
ve
 h
ea
rd
 fr
om
 th
e 
cl
as
s 
so
 fa
r. 
  
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
(1
5 
m
in
ut
es
) 
C
hi
ld
re
n 
re
ad
 th
ei
r s
to
rie
s 
to
 th
ei
r r
es
p
on
se
 p
ar
tn
er
s,
 lo
ok
in
g 
in
p
ar
tic
ul
ar
 a
t t
he
 fi
na
l s
en
te
nc
e.
 T
og
et
he
r, 
p
ic
k 
ou
t t
he
 m
os
t
su
cc
es
sf
ul
 p
ar
ts
 o
f t
he
 tw
o 
st
or
ie
s 
an
d
 s
om
e 
p
ar
ts
 w
hi
ch
 c
ou
ld
 b
e
im
p
ro
ve
d
. E
ac
h 
ch
ild
 re
vi
se
s 
th
ei
r o
w
n 
st
or
y 
b
y 
d
el
et
in
g 
an
d
 a
d
d
in
g
in
 th
e 
sp
ac
e 
p
ro
vi
d
ed
. 
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
 (4
5 
m
in
ut
es
)
Te
st
 p
ra
ct
ic
e:
 ti
m
ed
 w
rit
in
g 
of
 a
 n
ar
ra
tiv
e 
lo
ng
er
 ta
sk
 (4
5 
m
in
ut
es
) u
nd
er
 te
st
 c
on
d
iti
on
s.
 U
se
 2
00
3 
sa
m
p
le
 m
at
er
ia
l f
ro
m
Q
C
A
 o
r a
d
ap
t a
 n
ar
ra
tiv
e 
tit
le
 fr
om
 a
 p
as
t p
ap
er
, e
.g
. A
 C
ha
ng
e 
in
 T
im
e
(2
00
2 
K
S
2 
Te
st
). 
S
ha
re
d
 r
ea
d
in
g
 a
nd
 w
ri
ti
ng
 (2
0 
m
in
ut
es
)
E
nl
ar
ge
 a
nd
 d
is
p
la
y 
a 
m
ar
ke
d
 s
cr
ip
t,
 e
.g
. t
he
 n
ar
ra
tiv
e
‘s
ho
rt
er
 ta
sk
’A
ct
iv
ity
 h
ol
id
ay
in
 th
e 
Q
C
A
 s
am
p
le
 m
at
er
ia
l
w
w
w
.q
ca
.o
rg
.u
k/
ca
/t
es
ts
/2
00
3s
am
p
le
D
is
cu
ss
 w
ith
 th
e
ch
ild
re
n 
ho
w
 th
e 
p
ie
ce
 o
f w
rit
in
g 
w
as
 m
ar
ke
d
 a
nd
 g
o
th
ro
ug
h 
th
e 
p
ro
ce
d
ur
e 
fo
r t
he
 w
rit
in
g 
te
st
 u
si
ng
 g
ui
d
an
ce
fr
om
 Q
C
A
 a
nd
 R
es
ou
rc
e 
sh
ee
t 3
.
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
 (2
0 
m
in
ut
es
) 
Te
st
 p
ra
ct
ic
e:
 ti
m
ed
 w
rit
in
g 
of
 a
 n
ar
ra
tiv
e 
sh
or
te
r t
as
k 
(2
0
m
in
ut
es
) u
nd
er
 te
st
 c
on
d
iti
on
s.
 Y
ou
 c
ou
ld
 a
sk
 th
e 
ch
ild
re
n
to
 w
rit
e 
ab
ou
t t
he
 A
ct
iv
ity
 h
ol
id
ay
b
ut
 c
ho
os
in
g 
ei
th
er
 th
e
te
am
 g
am
es
 o
r t
he
 tr
ea
su
re
 h
un
t,
 o
r a
d
ap
t a
 n
ar
ra
tiv
e 
tit
le
fr
om
 a
 p
as
t p
ap
er
, e
.g
. A
 F
or
ce
fu
l c
ha
ra
ct
er
 (2
00
2 
K
S
2
Te
st
) i
n 
w
hi
ch
 th
e 
ch
ild
re
n 
co
ul
d
 b
e 
as
ke
d
 to
 d
es
cr
ib
e 
th
e
m
ai
n 
ch
ar
ac
te
r.
D
ay
 1
D
ay
 2
D
ay
 3
D
ay
 4
D
ay
 5
P
le
na
ry
(1
5 
m
in
ut
es
) 
C
hi
ld
re
n 
p
re
se
nt
 th
ei
r p
la
ns
 o
ra
lly
, r
es
p
on
d
an
d
 im
p
ro
ve
. P
ay
 p
ar
tic
ul
ar
 a
tt
en
tio
n 
to
 h
ow
th
ey
 p
la
n 
to
 li
nk
 th
e 
en
d
 to
 th
e 
b
eg
in
ni
ng
.
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
(3
0 
m
in
ut
es
) 
W
or
ki
ng
 in
d
ep
en
d
en
tly
, c
hi
ld
re
n 
co
m
p
le
te
th
e 
st
or
y 
le
av
in
g 
a 
sp
ac
e 
b
et
w
ee
n 
ea
ch
 li
ne
to
 a
llo
w
 fo
r l
at
er
 re
vi
si
on
.
P
le
na
ry
(3
0 
m
in
ut
es
)
E
nl
ar
ge
 a
nd
 d
is
p
la
y 
a 
m
ar
ke
d
 s
cr
ip
t,
 
e.
g.
 th
e 
na
rr
at
iv
e 
‘lo
ng
er
 ta
sk
’ A
 n
ew
 
W
or
ld
in
 th
e 
Q
C
A
 s
am
p
le
 m
at
er
ia
l
w
w
w
.q
ca
.o
rg
.u
k/
ca
/t
es
ts
/2
00
3s
am
p
le
D
is
cu
ss
 w
ith
 th
e 
ch
ild
re
n 
ho
w
 th
e 
p
ie
ce
 o
f
w
rit
in
g 
w
as
 m
ar
ke
d
 a
nd
 g
o 
th
ro
ug
h 
th
e
p
ro
ce
d
ur
e 
fo
r t
he
 w
rit
in
g 
te
st
 u
si
ng
 g
ui
d
an
ce
fr
om
 Q
C
A
 a
nd
 R
es
ou
rc
e 
sh
ee
t 3
.
N
ar
ra
tiv
e 
w
rit
in
g 
re
vi
si
on
: u
ni
t p
la
n
In
d
ep
en
d
en
t/
g
ui
d
ed
w
o
rk
(2
5 
m
in
ut
es
) 
W
or
ki
ng
in
d
ep
en
d
en
tly
,
ch
ild
re
n 
p
la
n 
tw
o
m
or
e 
na
rr
at
iv
es
.
P
le
na
ry
 (1
5 
m
in
ut
es
)
D
is
pl
ay
 th
e 
as
se
ss
m
en
t f
o
cu
se
s 
u
n
de
r t
he
 h
ea
di
ng
s o
f t
he
 th
re
e
st
ra
n
ds
 fo
r 
th
e 
lo
ng
er
 ta
sk
.In
 p
ai
rs
,
 a
sk
 th
e 
ch
ild
re
n 
to
 m
ar
k 
th
ei
r
w
o
rk
 
ag
ai
ns
t t
he
 fo
cu
se
s.
Yo
u 
m
ay
 w
ish
 to
 e
m
ph
as
ise
 so
m
e 
fo
cu
se
s
m
o
re
 th
an
 o
th
er
s
de
pe
nd
in
g 
on
 th
e 
ne
ed
s o
f t
he
 cl
as
s.
D
is
cu
ss
 a
ny
is
su
es
 th
at
 a
ris
e.
P
le
na
ry
(2
0 
m
in
ut
es
)
D
is
p
la
y 
th
e 
as
se
ss
m
en
t f
oc
us
es
 u
nd
er
 th
e 
he
ad
in
gs
 o
f t
he
 tw
o 
st
ra
nd
s 
fo
r t
he
 s
ho
rt
er
 ta
sk
. I
n 
p
ai
rs
, a
sk
 th
e 
ch
ild
re
n 
to
 m
ar
k 
th
ei
r
w
or
k 
ag
ai
ns
t t
he
 fo
cu
se
s.
  Y
ou
 m
ay
 w
is
h 
to
 e
m
p
ha
si
se
 s
om
e
fo
cu
se
s 
m
or
e 
th
an
 o
th
er
s 
d
ep
en
d
in
g 
on
 th
e 
ne
ed
s 
of
 th
e 
cl
as
s.
D
is
cu
ss
 a
ny
 is
su
es
 th
at
 a
ris
e.
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P
oe
tr
y 
re
ad
in
g 
re
vi
si
on
: u
ni
t p
la
n
M
o
n
S
ha
re
d
 re
ad
in
g
 a
nd
 w
ri
tin
g
(6
0 
m
in
ut
es
)
D
is
cu
ss
 s
tr
at
eg
ie
s 
fo
r r
ea
d
in
g 
p
oe
tr
y 
(R
es
ou
rc
e 
sh
ee
t 1
) a
nd
 il
lu
st
ra
te
 u
si
ng
 a
 p
oe
m
 (e
.g
. O
w
lb
y 
P
ie
 C
or
b
et
t,
 R
es
ou
rc
e 
sh
ee
t 6
). 
E
xp
la
in
 to
 th
e 
ch
ild
re
n 
th
at
 th
ey
 a
re
 g
oi
ng
 to
 re
ad
 a
 p
oe
m
in
 a
 b
oo
kl
et
 c
al
le
d
 S
p
in
ne
rs
(1
99
9 
K
S
2 
te
st
). 
R
ea
d
 p
ag
e 
3 
to
 th
e 
ch
ild
re
n 
an
d
 s
ho
w
 th
em
 th
e 
p
ic
tu
re
s 
of
 th
e 
sp
id
er
 s
p
in
ni
ng
 it
s 
w
eb
 o
n 
p
ag
e 
5 
b
ut
 d
on
’t 
go
 in
to
 a
ny
 d
et
ai
l. 
A
sk
 c
hi
ld
re
n 
to
re
ad
 th
e 
p
oe
m
, S
p
in
ne
r,
 o
n 
p
ag
e 
7,
 in
d
iv
id
ua
lly
, u
si
ng
 s
om
e 
of
 th
e 
st
ra
te
gi
es
 th
ey
 k
no
w
 a
b
ou
t.
 D
is
cu
ss
 th
e 
st
ra
te
gi
es
 th
ey
 u
se
d
. R
ea
d
 th
e 
in
st
ru
ct
io
ns
 o
n 
p
ag
e 
3 
of
 th
e 
A
ns
w
er
 b
oo
kl
et
 a
nd
th
en
 d
is
cu
ss
 th
e 
ro
ut
in
e 
fo
r r
ea
d
in
g 
q
ue
st
io
ns
 a
nd
 g
o 
th
ro
ug
h 
al
l t
he
 q
ue
st
io
ns
, u
nd
er
lin
in
g 
th
e 
ke
y 
w
or
d
s.
 N
ot
ic
e 
th
e 
re
fe
re
nc
e 
in
 th
e 
q
ue
st
io
ns
 to
 th
e 
fir
st
, s
ec
on
d
 a
nd
 th
ird
 p
ar
ts
 o
f t
he
p
oe
m
 (R
es
ou
rc
e 
sh
ee
t 2
). 
A
sk
 th
e 
ch
ild
re
n 
to
 w
rit
e 
th
e 
an
sw
er
 to
 q
ue
st
io
n 
1.
 W
ith
 re
fe
re
nc
e 
to
 th
e 
m
ar
k 
sc
he
m
e 
b
oo
kl
et
, d
is
cu
ss
 th
e 
an
sw
er
s 
th
ey
 g
iv
e.
 R
ep
ea
t w
ith
 q
ue
st
io
ns
 2
 a
nd
 3
. 
Tu
es
S
ha
re
d
 re
ad
in
g
 a
nd
 w
ri
tin
g
(1
5 
m
in
ut
es
)
A
sk
 th
e 
ch
ild
re
n 
in
 p
ai
rs
 to
 re
re
ad
 to
 e
ac
h 
ot
he
r t
he
p
oe
m
, S
p
in
ne
r.
 A
sk
 th
em
 to
 d
es
cr
ib
e 
th
e 
st
ra
te
gi
es
ne
ed
ed
 w
he
n 
re
ad
in
g 
te
st
 q
ue
st
io
ns
. U
si
ng
in
fo
rm
at
io
n 
in
 th
e 
m
ar
k 
sc
he
m
e,
 d
is
cu
ss
 th
e 
na
tu
re
of
 th
e 
an
sw
er
 e
xp
ec
te
d
 to
 q
ue
st
io
n 
4 
to
 g
ai
n 
tw
o
m
ar
ks
; i
llu
st
ra
te
 th
e 
so
rt
s 
of
 a
ns
w
er
s 
w
hi
ch
 w
ou
ld
fa
ll 
sh
or
t o
f t
w
o 
m
ar
ks
. 
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
(1
0 
m
in
ut
es
)
C
hi
ld
re
n 
an
sw
er
 q
ue
st
io
ns
5,
 6
, a
nd
 7
 in
d
iv
id
ua
lly
. 
P
le
na
ry
(3
5 
m
in
ut
es
)
D
is
cu
ss
io
n 
of
 c
hi
ld
re
n’
s 
an
sw
er
s 
to
 q
ue
st
io
ns
 5
, 6
, a
nd
 7
 a
nd
 th
e 
na
tu
re
 o
f t
he
 a
ns
w
er
s
re
q
ui
re
d
, e
.g
. i
nf
or
m
at
io
n 
re
tr
ie
va
l, 
d
ed
uc
tio
n.
 U
si
ng
 in
fo
rm
at
io
n 
in
 th
e 
m
ar
k 
sc
he
m
e,
 d
is
cu
ss
th
e 
na
tu
re
 o
f t
he
 a
ns
w
er
 e
xp
ec
te
d
 to
 q
ue
st
io
n 
8 
to
 g
ai
n 
th
re
e 
m
ar
ks
; i
llu
st
ra
te
 th
e 
so
rt
s 
of
an
sw
er
s 
w
hi
ch
 w
ou
ld
 fa
ll 
sh
or
t o
f t
hr
ee
 m
ar
ks
. A
sk
 th
e 
ch
ild
re
n 
to
 w
rit
e 
an
 a
ns
w
er
 to
q
ue
st
io
n 
9 
in
d
iv
id
ua
lly
 a
nd
 th
en
 d
is
cu
ss
 th
ei
r r
es
p
on
se
s.
 B
eg
in
 to
 a
na
ly
se
 h
ow
 q
ue
st
io
ns
 a
re
as
ke
d
 a
nd
 m
ak
e 
a 
lis
t o
f t
hi
ng
s 
to
 n
ot
ic
e 
in
 q
ue
st
io
ns
 a
nd
 th
e 
so
rt
s 
of
 a
ns
w
er
s 
re
q
ui
re
d
 (e
.g
.
re
tr
ie
vi
ng
 in
fo
rm
at
io
n;
 d
ed
uc
in
g 
op
in
io
n)
.
W
ed
S
ha
re
d
 re
ad
in
g
 a
nd
 w
ri
tin
g
(3
5 
m
in
ut
es
)
R
e-
re
ad
 th
e 
p
oe
m
 O
w
l. 
Lo
ok
 a
t t
he
 li
st
 s
ta
rt
ed
 th
e 
p
re
vi
ou
s 
d
ay
 o
f t
he
 s
or
ts
 o
f q
ue
st
io
ns
th
at
 c
an
 b
e 
as
ke
d
 a
b
ou
t p
oe
m
s 
an
d
 th
e 
d
iff
er
en
t l
ev
el
s 
of
 a
ns
w
er
s 
th
at
 m
er
it 
on
e,
 tw
o
an
d
 th
re
e 
m
ar
ks
. A
sk
 th
e 
ch
ild
re
n,
 in
 p
ai
rs
, t
o 
d
ev
is
e 
a 
q
ue
st
io
n 
w
hi
ch
 w
ou
ld
 re
q
ui
re
 a
on
e-
m
ar
k 
an
sw
er
. T
ak
e 
so
m
e 
of
 th
ei
r s
ug
ge
st
io
ns
 a
nd
 d
is
cu
ss
. R
ep
ea
t w
ith
 q
ue
st
io
ns
re
q
ui
rin
g 
tw
o 
an
d
 th
re
e 
m
ar
ks
. R
em
in
d
 c
hi
ld
re
n 
of
 th
e 
st
ra
te
gi
es
 fo
r r
ea
d
in
g 
p
oe
m
s
(R
es
ou
rc
e 
sh
ee
t 1
). 
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
(1
5 
m
in
ut
es
)
A
sk
 c
hi
ld
re
n 
to
 re
ad
 th
e 
p
oe
m
 C
ity
 J
un
gl
e 
(2
00
0 
W
el
sh
 K
S
2
te
st
)i
nd
iv
id
ua
lly
 u
si
ng
 s
tr
at
eg
ie
s 
ou
tli
ne
d
 (R
es
ou
rc
e 
sh
ee
t 7
). 
A
sk
 th
e 
ch
ild
re
n,
 in
 p
ai
rs
, t
o 
d
ev
is
e 
q
ue
st
io
ns
 w
hi
ch
 w
ou
ld
re
q
ui
re
 o
ne
-,
 tw
o-
 a
nd
 th
re
e-
m
ar
k 
an
sw
er
s 
on
 th
e 
b
as
is
 o
f t
he
ir
kn
ow
le
d
ge
 o
f t
he
 w
or
d
in
g 
of
 q
ue
st
io
ns
 a
nd
 th
e 
ex
p
ec
te
d
 le
ve
ls
of
 a
ns
w
er
s.
 
P
le
na
ry
(1
0 
m
in
ut
es
)
Ta
ke
 s
om
e 
of
 th
e
ch
ild
re
n’
s 
su
gg
es
te
d
q
ue
st
io
ns
 a
nd
 d
is
cu
ss
. 
T
hu
r
S
ha
re
d
 re
ad
in
g
 a
nd
 w
ri
tin
g
(2
0 
m
in
ut
es
)
R
ea
d
 th
e 
te
st
 q
ue
st
io
ns
 o
n 
C
ity
 J
un
gl
e,
 p
ic
ki
ng
 o
ut
 th
e 
ke
y
w
or
d
s 
in
 th
e 
q
ue
st
io
ns
 a
nd
 n
ot
in
g 
th
e 
ex
p
ec
te
d
 le
ve
l o
f
an
sw
er
 (R
es
ou
rc
e 
sh
ee
t 8
). 
C
om
p
ar
e 
to
 th
e 
q
ue
st
io
ns
 th
e
ch
ild
re
n 
m
ad
e 
up
. 
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
(2
0 
m
in
ut
es
)
C
hi
ld
re
n,
 in
d
iv
id
ua
lly
, a
ns
w
er
 th
e 
te
st
 p
ap
er
 C
ity
 J
un
gl
e
(R
es
ou
rc
e 
sh
ee
t 8
).
P
le
na
ry
(2
0 
m
in
ut
es
)
R
ev
ie
w
 th
e 
ch
ild
re
n’
s 
an
sw
er
s 
in
 th
e 
lig
ht
 o
f t
he
 m
ar
k
sc
he
m
e 
(R
es
ou
rc
e 
sh
ee
t 9
). 
F
ri
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
(3
0 
m
in
ut
es
) 
C
hi
ld
re
n 
re
ad
 a
nd
 a
ns
w
er
 q
ue
st
io
ns
 in
d
iv
id
ua
lly
 o
n 
P
rin
ts
 (1
99
5 
K
S
2 
te
st
).
P
le
na
ry
(3
0 
m
in
ut
es
) 
D
is
cu
ss
io
n 
of
 te
xt
 a
nd
 re
vi
ew
 o
f c
hi
ld
re
n’
s 
an
sw
er
s.
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N
on
-n
ar
ra
tiv
e 
re
ad
in
g 
re
vi
si
on
: u
ni
t p
la
n
M
o
n
Tu
es
W
ed T
hu
r
F
ri
S
ha
re
d
 re
ad
in
g
 a
nd
 w
ri
tin
g
(3
0 
m
in
ut
es
)
D
is
cu
ss
 s
tr
at
eg
ie
s 
fo
r a
cc
es
si
ng
 n
on
-fi
ct
io
n 
te
xt
s 
(R
es
ou
rc
e 
sh
ee
t 1
). 
R
em
in
d
 th
e 
ch
ild
re
n 
of
 th
e 
p
oe
m
 a
b
ou
t s
p
id
er
s
th
ey
 re
ad
 la
st
 w
ee
k 
an
d
 e
xp
la
in
 th
at
 th
ey
 a
re
 g
oi
ng
 to
 re
ad
 th
e 
re
st
 o
f t
he
 b
oo
kl
et
 to
d
ay
. R
ea
d
 th
em
 th
e 
in
tr
od
uc
to
ry
p
ag
e 
3 
of
 th
e 
R
ea
d
in
g 
b
oo
kl
et
 S
p
in
ne
rs
 (2
00
0 
K
S
2 
te
st
). 
A
sk
 th
em
 to
 re
ad
 th
e 
tw
o 
d
ou
b
le
-p
ag
e 
sp
re
ad
s,
 o
ne
 o
n
sp
id
er
s’
 w
eb
s 
an
d
 th
e 
ot
he
r e
nt
itl
ed
 ‘T
he
 tr
ut
h 
ab
ou
t M
is
s 
M
uf
fe
t’
, i
nd
iv
id
ua
lly
, u
si
ng
 a
p
p
ro
p
ria
te
 s
tr
at
eg
ie
s 
(p
ag
es
 4
an
d
 5
, 8
 a
nd
 9
). 
D
is
cu
ss
 th
e 
st
ra
te
gi
es
 th
ey
 u
se
d
 fo
r e
ac
h 
te
xt
 a
nd
 th
e 
va
rie
ty
 o
f s
ou
rc
es
 o
f i
nf
or
m
at
io
n,
 p
ar
tic
ul
ar
ly
 o
n
p
ag
es
 8
 a
nd
 9
. R
ea
d
 th
e 
in
st
ru
ct
io
ns
 o
n 
p
ag
e 
3 
of
 th
e 
an
sw
er
 b
oo
kl
et
 a
nd
 th
en
 d
is
cu
ss
 ro
ut
in
e 
fo
r r
ea
d
in
g 
q
ue
st
io
ns
an
d
 il
lu
st
ra
te
 w
ith
 s
om
e 
of
 th
e 
te
st
 q
ue
st
io
ns
, b
ut
 d
on
’t 
an
sw
er
 th
em
 (R
es
ou
rc
e 
sh
ee
t 2
). 
A
sk
 th
e 
ch
ild
re
n 
to
 a
ns
w
er
q
ue
st
io
n 
1 
in
d
iv
id
ua
lly
 a
nd
 th
en
 ta
ke
 re
sp
on
se
s 
an
d
 e
xp
la
na
tio
ns
 a
s 
to
 h
ow
 th
ey
 lo
ca
te
d
 th
e 
co
rr
ec
t a
ns
w
er
. R
ep
ea
t
w
ith
 q
ue
st
io
ns
 2
, 3
 a
nd
 4
. D
is
cu
ss
 q
ue
st
io
n 
5,
 e
nc
ou
ra
gi
ng
 c
lo
se
 re
ad
in
g 
of
 th
e 
ex
p
la
na
tio
ns
 w
hi
ch
 a
re
 in
 n
ot
e 
fo
rm
 to
fin
d
 w
hi
ch
 o
ne
 m
at
ch
es
 e
ac
h 
p
ic
tu
re
. 
S
ha
re
d
 re
ad
in
g
 a
nd
 w
ri
tin
g
(2
0 
m
in
ut
es
)
A
sk
 th
e 
ch
ild
re
n 
to
 d
es
cr
ib
e 
th
e 
st
ra
te
gi
es
 n
ee
d
ed
 w
he
n 
re
ad
in
g 
te
st
 q
ue
st
io
ns
. A
sk
 th
em
 to
 fi
nd
 p
ag
es
 8
 a
nd
 9
 o
f t
he
R
ea
d
in
g 
b
oo
kl
et
 a
nd
 p
ag
es
 1
0 
an
d
 1
1 
of
 th
e 
A
ns
w
er
 b
oo
kl
et
. P
oi
nt
 o
ut
 th
at
 th
e 
fir
st
 q
ue
st
io
n 
is
 n
ot
 a
sk
in
g 
a 
q
ue
st
io
n,
as
 s
uc
h,
 b
ut
 g
iv
in
g 
th
em
 a
n 
in
st
ru
ct
io
n 
to
 fi
ll 
ou
t t
he
 c
ha
rt
. A
sk
 th
e 
ch
ild
re
n 
w
he
re
 th
ey
 w
ill
 fi
nd
 th
e 
in
fo
rm
at
io
n 
to
 d
o
th
is
. A
sk
 th
em
 to
 w
rit
e 
th
e 
an
sw
er
s 
fo
r q
ue
st
io
ns
 1
 a
nd
 2
 a
nd
 th
en
 c
he
ck
 fo
r a
ny
 m
is
un
d
er
st
an
d
in
gs
 o
f t
he
 te
xt
. A
sk
 th
e
ch
ild
re
n 
to
 re
ad
 q
ue
st
io
n 
3.
 A
sk
 th
em
 to
 lo
ok
 b
ac
k 
to
 q
ue
st
io
n 
7 
on
 p
ag
e 
5 
an
d
 to
 p
ic
k 
ou
t t
he
 s
im
ila
rit
y 
(‘W
hy
 d
o 
yo
u
th
in
k 
th
e 
w
rit
er
..
.?
’).
 D
is
cu
ss
 h
ow
 th
ey
 a
ns
w
er
ed
 th
at
 q
ue
st
io
n 
ye
st
er
d
ay
 a
nd
 h
ow
 th
ey
 n
ee
d
 to
 a
ns
w
er
 th
is
 q
ue
st
io
n
(a
ut
ho
ria
l i
nt
en
t).
 D
is
cu
ss
 th
e 
w
or
d
in
g 
of
 q
ue
st
io
ns
 4
–7
. T
ur
n 
to
 p
ag
e 
14
 a
nd
 d
is
cu
ss
 th
e 
im
p
lic
at
io
ns
 o
f t
he
 th
re
e 
m
ar
ks
fo
r q
ue
st
io
n 
2.
 
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
(1
5 
m
in
ut
es
)
C
hi
ld
re
n 
an
sw
er
q
ue
st
io
ns
 6
–9
in
d
ep
en
d
en
tly
. 
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
(2
0 
m
in
ut
es
)
C
hi
ld
re
n 
an
sw
er
q
ue
st
io
ns
 4
–7
 a
nd
1 
an
d
 2
 o
n 
p
ag
e
14
 in
d
ep
en
d
en
tly
. 
P
le
na
ry
(1
5 
m
in
ut
es
)
U
si
ng
 in
fo
rm
at
io
n 
in
 th
e 
m
ar
k
sc
he
m
e,
 d
is
cu
ss
 th
e 
ch
ild
re
n’
s
an
sw
er
s 
to
 th
e 
q
ue
st
io
ns
. I
n 
q
ue
st
io
n
7,
 e
ns
ur
e 
th
e 
ch
ild
re
n 
un
d
er
st
an
d
 th
at
th
e 
q
ue
st
io
n 
re
q
ui
re
s 
th
em
 to
 in
d
ic
at
e
th
e 
in
te
nt
io
n 
of
 th
e 
au
th
or
 to
 c
re
at
e 
an
ef
fe
ct
 a
nd
 h
ow
 th
ey
 s
ho
ul
d
 e
xp
re
ss
th
is
 in
 fu
ll.
 
P
le
na
ry
(2
0 
m
in
ut
es
)
D
is
cu
ss
io
n 
of
 c
hi
ld
re
n’
s 
an
sw
er
s.
C
on
si
d
er
 th
e 
na
tu
re
 o
f t
he
 q
ue
st
io
ns
an
d
 h
ow
 th
ey
 c
om
p
ar
e 
w
ith
q
ue
st
io
ns
 a
sk
ed
 a
b
ou
t n
ar
ra
tiv
e
te
xt
s 
an
d
 p
oe
tr
y.
 
S
ha
re
d
 re
ad
in
g
 a
nd
 w
ri
tin
g
(6
0 
m
in
ut
es
)
R
em
in
d
 c
hi
ld
re
n 
of
 th
e 
st
ra
te
gi
es
 fo
r a
cc
es
si
ng
 n
on
-fi
ct
io
n 
te
xt
s 
(R
es
ou
rc
e 
sh
ee
t 1
). 
A
sk
 c
hi
ld
re
n 
to
 re
ad
 te
xt
 in
d
iv
id
ua
lly
 u
si
ng
 a
p
p
ro
p
ria
te
 s
tr
at
eg
ie
s 
(e
.g
. G
re
at
 W
al
ls
 o
f t
he
 W
or
ld
, p
ag
es
11
–1
3,
 2
00
0 
K
S
2 
te
st
). 
D
is
cu
ss
 th
e 
st
ra
te
gi
es
 th
ey
 u
se
d
 a
nd
 th
e 
d
iff
er
en
t w
ay
s 
th
e 
in
fo
rm
at
io
n 
is
 p
re
se
nt
ed
. C
on
ve
rt
 th
e 
in
fo
rm
at
io
n 
fr
om
 th
e 
C
on
ci
se
 G
ui
d
e 
to
 W
as
hi
ng
to
n
in
to
 a
 th
re
e-
b
ul
le
t ‘
fa
ct
 b
ox
’ a
nd
 a
sk
 w
hi
ch
 fa
ct
 is
 m
is
si
ng
. W
ith
 re
fe
re
nc
e 
to
 y
es
te
rd
ay
’s
 d
is
cu
ss
io
n 
ab
ou
t t
he
 s
or
ts
 o
f q
ue
st
io
ns
 w
hi
ch
 c
an
 b
e 
as
ke
d
 a
b
ou
t n
on
-fi
ct
io
n 
te
xt
s 
an
d
 th
e 
d
iff
er
en
t l
ev
el
s 
of
an
sw
er
s 
th
at
 m
er
it 
on
e,
 tw
o 
or
 th
re
e 
m
ar
ks
, a
sk
 th
e 
ch
ild
re
n,
 in
 p
ai
rs
, t
o 
d
ev
is
e 
a 
q
ue
st
io
n 
w
hi
ch
 w
ou
ld
 re
q
ui
re
 a
 o
ne
-m
ar
k 
an
sw
er
. T
ak
e 
so
m
e 
of
 th
ei
r s
ug
ge
st
io
ns
 a
nd
 d
is
cu
ss
. R
ep
ea
t w
ith
q
ue
st
io
ns
 re
q
ui
rin
g 
tw
o 
an
d
 th
re
e 
m
ar
ks
. I
f t
he
y 
d
on
’t 
su
gg
es
t i
t,
 a
sk
 w
he
th
er
 th
e 
in
fo
rm
at
io
n 
on
 th
e 
p
ag
e 
co
ul
d
, i
n 
an
y 
w
ay
, b
e 
p
re
se
nt
ed
 in
 a
 c
ha
rt
, a
s 
in
 ‘T
he
 tr
ut
h 
ab
ou
t M
is
s 
M
uf
fe
t’
an
sw
er
 b
oo
kl
et
. R
ea
d
 q
ue
st
io
ns
 1
7 
an
d
 1
8 
in
 th
e 
an
sw
er
 b
oo
kl
et
 a
nd
 a
sk
 th
e 
ch
ild
re
n 
w
ha
t s
or
t o
f m
is
ta
ke
s 
p
eo
p
le
 m
ig
ht
 m
ak
e 
w
he
n 
an
sw
er
in
g 
th
es
e 
q
ue
st
io
ns
. A
sk
 h
al
f t
he
 c
la
ss
 to
d
is
cu
ss
 q
ue
st
io
n 
23
 in
 p
ai
rs
 a
nd
 th
e 
ot
he
r h
al
f t
o 
d
is
cu
ss
 q
ue
st
io
n 
14
 in
 p
ai
rs
. P
ai
r u
p
 th
e 
p
ai
rs
 to
 e
xc
ha
ng
e 
th
ou
gh
ts
 o
n 
ea
ch
 q
ue
st
io
n.
 T
ak
e 
so
m
e 
fe
ed
b
ac
k 
ce
nt
ra
lly
. U
si
ng
 in
fo
rm
at
io
n 
in
th
e 
m
ar
k 
sc
he
m
e,
 d
is
cu
ss
 th
e 
na
tu
re
 o
f t
he
 a
ns
w
er
s 
ex
p
ec
te
d
 to
 q
ue
st
io
n 
27
 to
 g
ai
n 
m
ax
im
um
 m
ar
ks
. 
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
(3
0 
m
in
ut
es
)
C
hi
ld
re
n 
an
sw
er
 a
ll 
th
e 
q
ue
st
io
ns
 o
n 
se
ct
io
n 
2 
of
 th
e 
te
st
 p
ap
er
 B
ui
lt 
to
 la
st
?
P
le
na
ry
(3
0 
m
in
ut
es
)
R
ev
ie
w
 th
e 
ch
ild
re
n’
s 
an
sw
er
s.
 
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
 (4
5 
m
in
ut
es
) 
U
nd
er
 ‘t
es
t c
on
d
iti
on
s’
, c
hi
ld
re
n 
re
ad
 th
e 
re
ad
in
g 
b
oo
kl
et
 O
ce
an
 V
oi
ce
s 
(2
00
1 
K
S
2 
te
st
)a
nd
 a
ns
w
er
 a
ll 
th
e
q
ue
st
io
ns
 in
 th
e 
an
sw
er
 b
oo
kl
et
. 
P
le
na
ry
(1
5 
m
in
ut
es
) 
R
ev
ie
w
 th
e 
ch
ild
re
n’
s 
an
sw
er
s.
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S
ha
re
d
 r
ea
d
in
g
 a
nd
 w
ri
ti
ng
 (2
0 
m
in
ut
es
)
R
em
in
d
 th
e 
ch
ild
re
n 
th
at
 in
 th
e 
te
st
 th
ey
 w
ill
 b
e 
as
ke
d
 to
 d
o 
tw
o 
p
ie
ce
s 
of
 w
rit
in
g 
– 
a 
lo
ng
er
 a
nd
 a
 s
ho
rt
er
p
ie
ce
. O
ne
 o
f t
he
m
 m
ay
 b
e 
no
n-
na
rr
at
iv
e 
so
 th
is
 w
ee
k 
th
ey
 w
ill
 b
e 
p
ra
ct
is
in
g 
b
ot
h 
lo
ng
er
 a
nd
 s
ho
rt
er
 
no
n-
na
rr
at
iv
e 
ta
sk
s.
 D
em
on
st
ra
tio
n-
p
la
nn
in
g:
 u
si
ng
 tw
o 
d
iff
er
en
t n
on
-n
ar
ra
tiv
e 
q
ue
st
io
ns
 fr
om
 p
as
t p
ap
er
s,
d
em
on
st
ra
te
 c
re
at
io
n 
of
 o
w
n 
w
rit
in
g 
fr
am
es
 in
 re
sp
on
se
 to
 a
 p
ar
tic
ul
ar
 w
rit
in
g 
st
im
ul
us
, e
.g
. T
rie
d
 a
nd
 T
es
te
d
(2
00
2 
K
S
2 
te
st
) (
R
es
ou
rc
e 
sh
ee
ts
 3
 a
nd
 1
0)
. E
m
p
ha
si
se
 n
ee
d
 to
 a
d
ap
t/
co
m
b
in
e 
fa
m
ili
ar
 e
le
m
en
ts
 fr
om
 k
no
w
n
te
xt
 ty
p
es
 a
cc
or
d
in
g 
to
 p
ar
tic
ul
ar
 a
ud
ie
nc
e 
an
d
 p
ur
p
os
e.
 D
em
on
st
ra
te
 n
ot
e-
fo
rm
 p
la
nn
in
g 
us
in
g 
on
e 
of
 o
w
n
fr
am
es
 (R
es
ou
rc
e 
sh
ee
t 1
0)
. 
S
ha
re
d
 r
ea
d
in
g
 a
nd
 w
ri
ti
ng
 (3
0 
m
in
ut
es
)
D
em
on
st
ra
tio
n-
w
rit
in
g:
 u
si
ng
 p
la
nn
in
g 
no
te
s 
(R
es
ou
rc
e 
sh
ee
t 1
0)
, d
em
on
st
ra
te
 c
om
p
os
in
g
cl
ea
r o
p
en
in
g 
p
ar
ag
ra
p
h,
 w
ith
 d
efi
ni
tio
n,
 s
ta
te
m
en
t o
f p
ur
p
os
e,
 e
tc
. a
s 
ap
p
ro
p
ria
te
.
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
 (3
0 
m
in
ut
es
) 
W
or
ki
ng
 in
d
ep
en
d
en
tly
, c
hi
ld
re
n 
fo
llo
w
 th
e 
p
la
n 
an
d
 w
rit
e 
re
m
ai
ni
ng
 p
ar
ag
ra
p
hs
, u
si
ng
 
su
b
-h
ea
d
in
gs
, b
ul
le
t p
oi
nt
s 
as
 a
p
p
ro
p
ria
te
 a
nd
 le
av
in
g 
sp
ac
e 
fo
r f
ut
ur
e 
re
vi
si
on
s.
S
ha
re
d
 r
ea
d
in
g
 a
nd
 w
ri
ti
ng
 (1
5 
m
in
ut
es
)
B
y 
ag
re
em
en
t w
ith
 th
e 
ch
ild
re
n,
 c
ho
os
e 
a 
go
od
 e
xa
m
p
le
(p
er
ha
p
s 
no
t t
he
 b
es
t) 
of
 th
ei
r r
ep
or
ts
, e
nl
ar
ge
 a
nd
 d
is
cu
ss
 it
s
ef
fe
ct
iv
en
es
s 
in
 te
rm
s 
of
 s
ty
le
 a
nd
 p
un
ct
ua
tio
n.
 T
he
n 
lo
ok
cl
os
el
y 
at
 th
e 
en
d
in
g.
 A
sk
 o
th
er
 c
hi
ld
re
n 
to
 re
ad
 o
ut
 th
ei
r
en
d
in
gs
. C
on
si
d
er
 th
e 
so
rt
s 
of
 e
nd
in
g 
se
nt
en
ce
s 
su
ita
b
le
 fo
r
an
 e
va
lu
at
iv
e 
re
p
or
t s
uc
h 
as
 th
is
 o
ne
. A
sk
 th
e 
ch
ild
re
n 
in
 p
ai
rs
to
 d
ec
id
e 
an
 e
ve
n 
b
et
te
r fi
na
l s
en
te
nc
e 
to
 th
is
 re
p
or
t t
ha
n
th
ey
 h
av
e 
he
ar
d
. 
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
 (1
5 
m
in
ut
es
) 
C
hi
ld
re
n 
re
ad
 th
ei
r r
ep
or
ts
 to
 th
ei
r r
es
p
on
se
 p
ar
tn
er
s,
 lo
ok
in
g
in
 p
ar
tic
ul
ar
 a
t t
he
 fi
na
l s
en
te
nc
e.
 T
og
et
he
r p
ic
k 
ou
t t
he
 m
os
t
su
cc
es
sf
ul
 p
ar
ts
 o
f t
he
 tw
o 
re
p
or
ts
 a
nd
 s
om
e 
p
ar
ts
 w
hi
ch
co
ul
d
 b
e 
im
p
ro
ve
d
. E
ac
h 
ch
ild
 re
vi
se
 th
ei
r o
w
n 
re
p
or
t b
y
d
el
et
in
g 
an
d
 a
d
d
in
g 
in
 th
e 
sp
ac
e 
p
ro
vi
d
ed
. 
P
le
na
ry
(3
0 
m
in
ut
es
)
E
nl
ar
ge
 a
nd
 d
is
p
la
y 
a 
m
ar
ke
d
 s
cr
ip
t,
 e
.g
. t
he
 n
on
-n
ar
ra
tiv
e
‘lo
ng
er
 ta
sk
’ T
he
 h
ea
lth
y 
sn
ac
k 
sh
op
in
 th
e 
Q
C
A
 s
am
p
le
m
at
er
ia
l w
w
w
.q
ca
.o
rg
.u
k/
ca
/t
es
ts
/2
00
3s
am
p
le
D
is
cu
ss
 w
ith
 th
e 
ch
ild
re
n 
ho
w
 th
e 
p
ie
ce
 o
f w
rit
in
g 
w
as
m
ar
ke
d
 a
nd
 g
o 
th
ro
ug
h 
th
e 
p
ro
ce
d
ur
e 
fo
r t
he
 w
rit
in
g 
te
st
us
in
g 
gu
id
an
ce
 fr
om
 Q
C
A
 a
nd
 R
es
ou
rc
e 
sh
ee
t 3
.
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
(4
5 
m
in
ut
es
)
Te
st
 p
ra
ct
ic
e:
 ti
m
ed
 w
rit
in
g 
of
 a
 n
on
-n
ar
ra
tiv
e 
lo
ng
er
 ta
sk
 (4
5 
m
in
ut
es
) u
nd
er
 te
st
 c
on
d
iti
on
s.
U
se
 2
00
3 
sa
m
p
le
 m
at
er
ia
l f
ro
m
 Q
C
A
 o
r a
d
ap
t a
 n
on
-n
ar
ra
tiv
e 
tit
le
 fr
om
 a
 p
as
t p
ap
er
, e
.g
.
C
om
m
un
ity
 P
ar
k 
(2
00
2 
K
S
2 
Te
st
). 
P
le
na
ry
(1
5 
m
in
ut
es
)
D
is
p
la
y 
th
e 
as
se
ss
m
en
t f
oc
us
es
 u
nd
er
 th
e 
he
ad
in
gs
 o
f t
he
 th
re
e 
st
ra
nd
s 
fo
r t
he
 lo
ng
er
 ta
sk
. 
In
 p
ai
rs
, a
sk
 th
e 
ch
ild
re
n 
to
 m
ar
k 
th
ei
r w
or
k 
ag
ai
ns
t t
he
 fo
cu
se
s.
 Y
ou
 m
ay
 w
is
h 
to
 e
m
p
ha
si
se
so
m
e 
fo
cu
se
s 
m
or
e 
th
an
 o
th
er
s 
d
ep
en
d
in
g 
on
 th
e 
ne
ed
s 
of
 th
e 
cl
as
s.
 D
is
cu
ss
 a
ny
 is
su
es
 
th
at
 a
ris
e.
 
S
ha
re
d
 r
ea
d
in
g
 a
nd
 w
ri
ti
ng
 (2
0 
m
in
ut
es
)
E
nl
ar
ge
 a
nd
 d
is
p
la
y 
a 
m
ar
ke
d
 s
cr
ip
t,
 e
.g
. t
he
 n
on
-n
ar
ra
tiv
e
‘s
ho
rt
er
 ta
sk
’ S
af
et
y 
in
 th
e 
ki
tc
he
n
in
 th
e 
Q
C
A
 s
am
p
le
m
at
er
ia
l w
w
w
.q
ca
.o
rg
.u
k/
ca
/t
es
ts
/2
00
3s
am
p
le
.
D
is
cu
ss
 w
ith
 th
e 
ch
ild
re
n 
ho
w
 th
e 
p
ie
ce
 o
f w
rit
in
g 
w
as
m
ar
ke
d
 a
nd
 g
o 
th
ro
ug
h 
th
e 
p
ro
ce
d
ur
e 
fo
r t
he
 w
rit
in
g 
te
st
us
in
g 
gu
id
an
ce
 fr
om
 Q
C
A
 a
nd
 R
es
ou
rc
e 
sh
ee
t 3
.
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
(2
0 
m
in
ut
es
) 
Te
st
 p
ra
ct
ic
e:
 ti
m
ed
 w
rit
in
g 
of
 a
 n
on
-n
ar
ra
tiv
e 
sh
or
te
r t
as
k 
(2
0 
m
in
ut
es
) u
nd
er
 te
st
 c
on
d
iti
on
s.
 Y
ou
 c
ou
ld
 a
d
ap
t a
 ti
tle
fr
om
 a
 p
as
t p
ap
er
.
D
ay
 1
D
ay
 2
D
ay
 3
D
ay
 4
D
ay
 5
P
le
na
ry
(1
5 
m
in
ut
es
) 
C
hi
ld
re
n 
p
re
se
nt
 th
ei
r p
la
ns
 o
ra
lly
,
re
sp
on
d
 a
nd
 im
p
ro
ve
.
N
on
-n
ar
ra
tiv
e 
w
rit
in
g 
re
vi
si
on
: u
ni
t p
la
n
In
d
ep
en
d
en
t/
g
ui
d
ed
 w
o
rk
 
(2
5 
m
in
ut
es
) 
W
or
ki
ng
 in
d
ep
en
d
en
tly
, c
hi
ld
re
n
d
ra
w
 u
p
 tw
o 
p
la
nn
in
g 
fr
am
es
 a
nd
co
m
p
le
te
 n
ot
e-
fo
rm
 p
la
ns
 fo
r 
on
e 
fr
am
e.
P
le
na
ry
(2
0 
m
in
ut
es
)
D
is
p
la
y 
th
e 
as
se
ss
m
en
t f
oc
us
es
 u
nd
er
 th
e 
he
ad
in
gs
 o
f t
he
tw
o 
st
ra
nd
s 
fo
r t
he
 s
ho
rt
er
 ta
sk
. I
n 
p
ai
rs
, a
sk
 th
e 
ch
ild
re
n 
to
m
ar
k 
th
ei
r w
or
k 
ag
ai
ns
t t
he
 fo
cu
se
s.
 Y
ou
 m
ay
 w
is
h 
to
em
p
ha
si
se
 s
om
e 
fo
cu
se
s 
m
or
e 
th
an
 o
th
er
s 
d
ep
en
d
in
g 
on
 th
e
ne
ed
s 
of
 th
e 
cl
as
s.
 D
is
cu
ss
 a
ny
 is
su
es
 th
at
 a
ris
e.
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